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Foreword 



While I was waiting for the bus this morning, I watched Vito open up his 
barber shop. It is one of those old-time places, with a revolving red,- ' 
white, and blue sign. 'In the .window there is an advertisement for 
European style haircuts. Vito is pretty old-time and . European style 
himself; stout and bald aa» an egg,. ; ^ ■ . 

I have a friend who got his hair cut there once. He said that Vito cut 
all the hair on one side of his head, then showed him th^freshly cut side 
and asked, "You like?" :. 1 

My friend said he liked it fine., Vito smiled quietly, put down his shears, 
and stepped back. He paused, folding his arms, and said; "Good, now we„ 
talk about price." 

After the third year of the TRIO grant, most of the past st.udehts are less 
. Jtham halfway through their undergraduate educations , yet now we talk about 
price: it;is time to apply for renewed funding. " v 

My friehd°got his hair cut. Only time* will tell if the TR!I0 students 
complete their educations. This report tells, part of the t^le. 



Sherry Read 
December, 1983 
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The national TRIO program was originally funded through the 1968 Federal 
Higher Education Act« It provided student support services for populations 
tradltjtpohally underrepresented In postsecondaxy education* First proposed 
as a three pronged effort (hence thei name TRIO), the program has* 'expanded 
to Include five separate projects: • 

1) Upward B.ound, which aids high school students' from poverty 
backgrounds with academic' needs in the/ pursuit, oif ' higher 

. education; , , / * 

2) Talent Search, a counseling and InformHtlon servlcie for 
college-bound low Income students; 

Special Services, for non-t^^adifclcmal college stufients,' 
usually including speQla:lly staffed prograijis such as 
• counseling, remedial study ajnd^^'thnic aQ^lvltles; 
. 4)\ Educational 'Opportunity Centets', which incorporate 

activities available-in the other th4:ee programs within 
a large acale, commui>ity based c^ter fot low income 
adults; and,*Y" * ' 
5) TRIO training 'program, d^signeti to provide educational 

support to> project staff in areas,, such, as handicapped - - • 

♦student services and computer teqlinology lA program , 
management. ^ , / * • 

The TRIO/Special Services, program at- the University of Minnesota, General 
College (GC) , the subject ^of tHls evaluation, is a Special Services project. 

The overall goal of federal Special .Services pro^raAs-i is t'o retain' the target 
population until successful completion of a^postsec^rj^dry degree. The target, 
population is ^defined as students who meet one or. more of thrfee program 
eligibility criteria: low income status , physically handicapped, wor^ first 
generation college student (i.e., neither parent obtained a postsetondary * 
degree) . • . " " r , * 

■ " 0 

-i ^ ■ ■ ■ 

; ■ ^ ■ ■ v>. , ^ N . 

A national evaluatipn of Special Services programs was -conducted in 1981 by 
Systems Development Corporation , Santa Monica, California. ' The key findfrigs 
concerning impact were: ' ; a ^ 

• Students who receive a full range of services are more likely to ^ 
stay in school for their freshman year than students receiving 

V few or no services. / 

• Students receiving more services '^are likely to attempt art d complete 
more course credits. ' '* 



Students receiving, a full range of services are more lilcely to 
receive lower grade point averages than students receiving fewer 
services. (This may indicate only that these^pro grams fotius on 
and provide more. services to students with poor entry level skillfe;) 



• Minority and low income students receive lower grades and take fewer, 
courses credits than other students, but have comparable retention. 

. rates, V 4 

• Studpnts with higher leveli^ of f^nancial'aid are more likely td 
\ stay in^^cKool during ^thelr freshman year, attempt and complete 

^more/cre'dita, and obtain higher * grades (Coulsoh, 1981). 

Ij^t year, -the program evaluacion of the Special Services program at the 
Unwersity of Minnesota included a review of the research and evaluations « 
In the area of improving performance in hlghfer education for di&adv^taged 
students (Read, 1982). Based on the^ research and evaluation findings, the 
following gerv^ral recommendations were made for designing special programs . 
for ^nonrtraditional students. 

• Participation in pro-ams should be voluntary. 

• ^Programs should be multidimensional, with students receivings a 

full range of services such as study skills , counseling, tutoring, 
orientation, survival skills, and training in spei^ictLc self, 
monitoring techniques. 

. ^ The actual time spent^in each service does not have to be great 
'* (3-20 hours) but should be focused on the Quarter or semester' of • 
entry into higher education. \ , 

i Programming should be flexible, designed to meet the needs of students, 
with continuous systematic planning and feedback. 

• Clearly written program objectives sj^^uld be made available to students', 

I. • " ■ . • ■ ' jr^ ' ■ ■ 

• Program environment shoulcl. foster growth of positive self images and 

provide opportunities for success through the use of support groups and 
group counseling, peer , counselors , and increased numbers • of minorijfy > 
counselors and other minority staff to act as ''role models. r 

• Instflbctors should be encouraged to make use of innovative t^daching . 
techniques suited tfo non-traditional students such as cooperative 
eolation, individualized instruction and group contingency. ^ 

Several of these: recommendations are incorporated Into the agoals of . the 

Special Services program at General College (GC). * f 

■ TRIO/Special .Services 1982-83 Program Description ^ 

In addition to the oyerall jSpecial Services program goal of retention to 
' graduation of its participants, the TRip/Speclal *Servi 
is to provide serVi&es which prevent ^^ n^ freshmen from, becoming ■ 

victims of the Vrievolying door" syndrome ; that is ] enteriCng find leaving 
college before achieving any; success in higher education. Nbw,^ in its third 
year, the TRIO/Special Services program has five components: 



1) llie Integrated Course of Study is a group of couraos taught by 
General College faculty and counselors designed to be taken concurrently. 
These courses Include a Survival Seminar course , which concentrates on 
study 8kill8» career planning, and stress management^ a writing lob; math / 
courses; and courses in areas such as urban problems, arts, and psychology. . 
Educational counseling and tutoring are.al^o included in the Integrated 
Course of Study, (Approximately 100 students are served each year.), 

, 2) Couhseling Services are available for students to receive assistance 
in dealing with educational, vocational, and personal concerns. (Approxi- 
mately 75 students are served each year.) 

3) ' General Tutorial Services 'are available, with individual tutovst to 
.aid students with .the development of jzheir reading and writing skills. 

(Approximately 50 students are servei each year.) 

4) English-As-a-Second Language Tutoring is available for non-native 
English speakers. This, tutoring takes the form (of one-on-one tutoring with 
an undergraduate tutor in conversational English. (Approximately 50 ^fudents 
are served each year.) NOTE; This component is viewed separately from 
general tutoring for the first time this year. s 

5) The Summer Institute is available for entering non-traditional 
students during the summer prior to* their f rephman 'year. • 

Specific aspects of the progtam are examined in depth in the body of the 
evaluation. , . ' , , ^ 

1982-83 TRIO Student Demographic Profile 

At the beginning of the freshman year, students complete a general intake 
survey. When compared to a control group of non-TRIO students who were 
eligible to' receive services , ,TRI0 students generally , can be characterized 
at- the 'start of their college career as being: ' * 



• Older than average (TRIO « 22.4 versus control group « 20.1)*, and ds 
having been ^ out of school longer (TRIO = 65 percent out of schooikone 
or more years versus control group « 33 percent). 



• TRIO has a- larger concentration of minority students (TRIO = 51 percent 
minority versus control « 17 percent minority) / ' 

• More TRIO students receive financial aid (TRIO = 89 percent versus 
control « 52 percent) ^ * ^ 

•TRIO students ar6 less likely, tovhave completed high school (TRIO = 63 
. percent vepus control = 74 peicent). 

• They have lower academic aspirations (TRIO = 23 Ipercent aspiring to 
less 'than a B.A. degree versus control = 13 percent; 




t itaie ^ mana gemeh t ' an d - car r p 1 anning 

• They have "greater "c^ control group students, and 
more disabilities 

• TRIO .students have lower self esteem vhen they begin at the University 

T^rthan- eont-rol--g^r-oup-s tudeats.,!^^ 



• ^RIO Students score lower -on English placement tests thaa control 
.group students , but about the same as the control group .in math (even 
slightly better ^in algebra). (This is a result of the high concentra- 
tion of English-As-a-Se!'^6nd Language students in TRIO with low English 
ability and highei: ihath scores • ) * . - 

1982-83 Student: Outcomes for ithe Acade Institute students 
are not included) ~ ' q [ i_j . . . 



!l^vr^^ ' '-^^ ^ progress is measured in- three, ways r retention, grade point average 

Sl^^frVJ,:^ and credit conpletion as compared- to .a control group of 'students who 

WU:'S'''!.'''yMeTe eligible to* receive services biit did not pairticipate in the program* 



. , , ..... ..... .... . , . : ■ .... . 

^gij;.;.; Retention ; (students maintaining continuous registration). TRIO students 

were retained at a rate of 83, percent, compared to. €6 percent for the control 
group. -(This difference .is not s tatisticajJLy significant , ) * , 



..i GPA: (on a 4-point sqale, A=4, B-3, C=2^ D~l, N=no credit; Ns are not 

'included) TRIO students re^^ GPA of 2.90 compared to the qontrol 

, group's GPA of 2.6 7 (statistically significant at the .05 level) . 



m 



Credit Completion ; TRIO students and con t group students received 



'iS''^'',/' ' ' grades for 95 percent and 96 percent respectively of those courses they 

. attempted. The TRIO students passed 86 percent of the classes they attempted, 
If'-SI^^ y"cpmpared~to" '84~per ce"n t'^f or the control group., (Th'es"e"~dif f erences are not 



lflfr<r<r.^r; rvstatistically significant.). 

^i:X:'^:::':--.lLhese data demonstrate- that TRIO students, althoughxnot ,as well prepared as .i'i^-k 

;V control group, were able to stay in scjxool and complete courses. at ^TPv^ 
pJif^;\: 'comparable, leve^ and receive better grades. --1 , . " ' 

¥^iixJ{'^[-^\'iS82-83 St udent Satisfaction^ with' the TRIO/Special ' Services Program ;f 

.i: ;* \ asked to evaluate the TRIO program \\:'r^ 

il&h'S'V Aon "a Ih item, 5-point scale wherW 1 = not at -all '^^satis^ied and„ 5 = highly ...Jii 

l^fe*'!;'?^^ Overall, th^ rate the program^ 3.86, ,a.very positive response. ^ -/i^ 



■ '"^ ' TRI^^ Services Program to Date ; A .Summary and Follow-Up ^on 1980-81, 

p^^l.^^;;;a981-82, and 1982-83 „ - . 



v. 

ram at th e Uni ve r s 1 ty of Minnes o t a h as b e en i n 

m 



fPl^i > '^^ V^'^:/^ Services :. prograr 

i^^Jp^l?S..].l,,.o^^ of 387 students annually. 
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During their sfreshman y^ with the : 

program (some students continue to receive counseling and tutoring after 
their freshman year) , students have been retained at a rate of « approximately 
83 percent compared to approximately 75 percent for the control group. 

Retention During Project Years 

Participants ^ Control Group 

1980-1981 84% 68% 

s - 1981-1982 81% 72% 

1982-1983 83% - 86% ~ 

During the years following their primary contact, about 50 percent of the 
TRIO students ara^^still enrolled in GC during their second year and 25 
percent during their third year (compared to 48 percent and 19 percent for 
the control group) . / A recent study of transfer students at GC shows tl;iat 
23 percent of GC students transfer to other colleges in the Univ 
the end of their second year: (Van Uitert i.and Flower, 1983) . A roughly 
esliimated retention fate after this snecondTyearUjcourd" by"adding~ " ~ 

an additional 23 percent to the second year figures, 

' Retention at General College: Follow-Up Study 

- ' First Year in GC ^ Second^Year in GC Third Year in GC 

Participants ^Control ' Participants Control Participants Control 

1980-1981 84% 68% 50% 46% 25% 19% 

• 1981-1982 81% 72% 51% 50% 

1982-1983 83% 86% 

For the final year of the grant cycle, 1983-84, a University-wide follow-up 
is planned for these^ students. 

GPA and average credits ^ completed have been calculated for students remaining 
in GC as indicators of academic success • 

Cumulative' GPA (Ns excluded) , GC students only 







" First Year 


After Second Year* 


After 


Third Year* ' 








TRIO 


Control 


TRIO 


Control : 


TRIO 


Control 




1980- 


-1981 


2.79 


2.88° 


2.64** 


2.74** 


2.66 


2.46 




1981- 


-1982 


2.78 


2.61 


2.67 


2;51 








1982- 


-1983 


2.90 


2.67 
















on a 


4-point scale 


(A=4, B=3, C=2 


, D=l, N=0) 






i 



*Averages converted from an 11-point scale where A-»- = 11 . . et cetera). 

**Figures ' extrapolated using first year cumulative CPAs and second year J 
cumulative CPAs. 



r wAve^r age Credits^ 'only 

; ^ First Year After Second Year After Third, Year 

TRIO . Control TRIO Control - TRIO Control ' 

1980- 1981 36.22 36.16 64.58* 66.56* 79.64 81.64 

1981- 1982 . 33.00 31.87 58.27 53.39 

1982- 1983 33.44 34.61 ~ -- " ~ ~ 

s ■• . - 

^Figures extrapolated using first year cumulative average credits * 
completed and second year cumulative average credits completed. v 

The results shown here are incomplete due to the exclusion of non-GC 
students. However, the tentative findings indicate that TRIO students 
■ consistently mal^e^4^etter grades and complete more or equal numbers of credits 
as compared to the academically better prepared control groups . The TRIO 
students seem to .exhibit greater "staying power. " Final conclusions must be 
delayed until the^ifesults are in for all ^students. 

The finings on non-acadei^ 

year to year. During the first two years of the program,; pre 
of self esteem were collected .t:_::aThejirM^^ showed that both TRIO and control 
grouti students began at similar levels and gained to roughly^ equal levels of 
self esteem,. There^^-W 

Integrated Course of Study- students exhibiting, lower-initial self esteem and 
theti essentially catching mp to the other students by the end of the year. 
During the 1982-83 year post tests were not collected due- to the 
demand in follow-up requirements. " | ' . 

Self Esteem (measured using Janis-Fieldv Self Esteem Scale , a 20-item self- 
rated questionnaire. Each.item is rated on a 5-point scale, with l=low 
self esteem and 5=high esteem) ^ 

^ Pre-Test \ ,Post-Test 



OBeginning Fall Quarter) (End of Spring- Quarter) 



■ TRIO . Control ^ TRIO ' Control 

1980-1981 3.17 3.16 3.64 '3.63 

. 1981-1982 "3.57 3.52 ^ 3.84 3.77 

1982-1983^ - 3.49 3.65 ^ (Not assessed) 

Student Satisfaction - ^ . 

. • V ■ - . 

The Integrated Course; of Study students were asked to evaluated the TRIO 
Special Services program ^eachiyear using a 14 it6m scale, ^.e 
l=not at all satisfied, 5=highly satisfied.* ' ; 



\ 



/ Overall X 

1980- 1981 4.22 

1981- 1982 - . - 3.78 . 

1982- 1983 3.-86 



Sunanary . 

During its three years of operation, TRIO Special Services has had an 
average of 387 student participants each year. Those students rate themselves 
as less adequately prepared to meet the challenge of university, survival than 
do students who are _also eligible to receive services (low income, handicapped, 
or first generation college students) but choose not to participate. By the 
end of their freshman year, they stay in school, finish a comparable number 
.of credits, and make better grades than the TRIO-eligible control group. 

While it is still too ea:riy to state decisively , the tentative results from ■■ 
second and third year students indicate that TRIO students have iinore corisis- 
tent success than their of ten bet t e r p r ep ar ed peers . Results gained from a 
University--wide study of TRIO students will be valuable in assessing the 
true success of the program as a whole,. 



llCHAPTERil 

INTRODUCTJON 



Background _ ^ 

The TRIO/Special Services program at the University of Minnesota's General 
College has been in operation for three years. From the outset, the 
program has maintained files on each of the students receiving services. 
The thrust of this data collection effort has been twofold, first to document 
the services provided and provide information for the >Department of Education 
monitoring, and secondly to establish a data base which allows for systematic 
program evaluation. The following section details the evaluation plan used 
in the 1982-83 evaluation. (Gh'apter I) , 



Evaluation Plan • ^ 

I,, Part, One,. 1982-83 TRIO/Special Services Program _ „ _ " ; 

.This program evaluation metets three major needs. First, the evaluation /. 
provides a description of program operations j services of fered, the program - ; 
participants , and student eligibility, . : Secondly , program ef fectivenessv is .^..^^^^^^^.^i.^^^^ ; v 
assessed 'in terms of student' outcomes ,• Finally , individual program services^^^^^^ ■ v > 
are examined as an internal feedback measure , aiding in the initiation of 
program changes and improvements for subsequent qualrters. 

The program description outlines the goals, organization, and, services ~" 
offered by the Special Services program at General College, TttiL^- section 
is included to familiarize the reader with the program and set the stage for ; 
the evaluation (Chapter II) , . / 

Student DemoRyaphic P rofile ^ j 

The student demographic profile describes the population of the students in 
each program component ku tems of -race, sex; educational history , academic .^^^^ .y :^^ 
preparedness , afid a - number of, mother variables;, :The students are also cbmpared^^^^^^^^^^^^^^ 
to a control j^roup selected ;from General College freshmen who mefet the TRIO ^.rc-m-bs 
eligibility critera but did not receive ■ Special* Services (Chapter III) . 

Determining Program^ Effectiveness ^ 

Several techniques have. been employed in order to d 

Traditional student voutcomesrare^e in each group,. These 

traditional measures ;include^^^^^^^^^^ averages, credit comlpletipn (using':; ' i,' 

a ratio of classes takenVas compared to^ t completed), and oyerall student;_ '' . 

retention rates" (which^^^^^^^^^^^ of students who remain in 

schpol) (Chapter IV), [ ' / ^ . ' • 

The"^ students' receiving the^most intensive ^contact- (Integrated Course of Study, 
ICS) also participated in a Student Satisfaction Survey, . In this way, the 
students are' able to .provide ^direct; feedback to program staff with their 
feelings anJ ideVs ^cbhcerning th el TRIO program, its effectiveness, and how 
well^'it met their individual ^needs (Chapter V) • ^ ' ^ 

. • ' 



Based 'on exit interviews with counselors J the primary ; reason for leaving 
school ;given by students who did not remain .at the University are summarized 
-Two^JUSS students were also interviewed in depth, answering questions about 
thei? backgro^^^ These interview^ are presented 

in the form of case studies so that the reader can gain some uhderstapdiiig 
of the type of student served by the TRIO program. 

PrograHi Development. 

The program development portion of the evaluation describes specific project 
'components in greater detail.^ In Chapter VII, a^new ^dourse offerings The 
Isycholbgy^ of Personal Effectiveness, is evaluated. Slimmer Institute 
students and activities are described in Ch VIII. Chapter IX provides 

an acci6unr;0 given to handicapped studen University 

of Minnesota* s hew Kurzweil Reading Machine , a machine which produces synthetic 
speech froin printeci material. ^ T^ describes the ^ 

English-As-a~Second Langu^^^^^ TRIO program Chapter X). 

-II, Part Two , Following 19 80-81 -a^^ 1981-82 Student Progress ; Progr^a \ 
Effectiveness After the First Year 

Each year : the program is charged with ' the task of monitoring students from 
previous years on their academic progress at GC. The 1981-82 student prdgress 
is. summarized in Chapter^I and 1980-81 students are monitored in Chapter^XXI. 

III. Part Three , Conclusions and Recommendations ^ . ^ 

Finally, conclusions and recommend?.tions based on the evaluation findings 
are presented in Chapter XIII. References and data coljectiori forms are 
appended. > 



, CHAPTER II ' 
PROGRAM DESdRIPTION 



-Introduction A ' " 

rue Special- Services Program at the Univ^^^ty of Minnesota was first 
provided for by"a-f edera.1 grant September of 1980. It is on<=i of the 
TRIO programs (Special Services , Talent Search, and Upward Bound) which 
function jointly to promote^higher education for students who have previously 
had limited access to higher education,^ These students include minorities, 
physically handicapped and low income students as well as the educationally 
disadvantaged. The General College TRIO/Special^Ser:yi^s program serves 
primarily freshmen during their first year of college. ^ 

; ■ ■ ■ • . . , ■ ^ . ■■/ . 

... 

Program Goals 

This year the continuing goals of the TRIO/Special Services program are to: 

- — offer an opportunity for disadvantaged students to develop the skills 

necessary to survive in a university setting, 
— -promote educational success, 
—provide a creditable acaderoic program, 

-^provide a supportive atmosphere and reduce stress inherent in postsecondary 
education, 

— aid students in making educational' and career plans, goal setting, . 
—help students to become aware of university and community resources, and 

how to use them, and ' . 
— to. make higher education inbre accessible to handicapped students. 




Organization ' . 

In order to accomplish these goals during the academic year , TRIO/Special 
Services offers fou^ program components to eligible students, each with\ 
varying; degrees of intensity based;on student needs. The Integrated Course 
of Study (ICS) V the most intensive component, consists of a s^t of pre-selected 
courses which are supplemented with individual tutoring, and:a Survival Seminar 
which emphasizes basic skills , study techniques , and provides regularly 
Scheduled academic and personal c^ ^ 



Other program components include Counseling, General Tutoring, and sperial\^/^^^ ; 
Eriglish-As-a-Secon,d Language Tutoring for non-native English speakers. The 
Summer Institute provides services for eligible students' during the summer \ 
prior to their - freshman year and is described in greater detail in Chapter .VI 11.^^^;^^^^^^^^^^^^ 
..■ .'• ^ ' ' " ' . • • -\ . . ^' 

INTEGRATED COURSE OF STUDY, (85 students served 1982-83) . . 

The Integrated Course of Study (ICS)*; offers several carefully selected coursesv pr- 
each quarter. The Survival Seminar (described below) is 'required^ fall' quarter \^ 
as well as two additional ICS classes. All ICS courses hkve. tutors assigned , - 
to them, so that ICS. students receive, as .mach intensive help as they need. \ ; 



Students may a/so take optional or elective.^^c^^ Virtually all of these . 

courses transfer tV othfer colleges, a 

An integral part of the ICS is the regular meeting of counseling staff and 
faculty members to discuss student progr ess , In tiiis way, students experiencing 
academic problems can be quickly brought to the attention of counselors who 
then contact students before more serious difficulties develop. Students in 
the packaged classes also share many courses, and oftfen spontaneously create 
study and support groups, further contributing to their academic success. ^ 

The followinjg listing presents course descriptions (adapted from the General 
College Bulletin, course syllabi, and other General College brochures — see . 
reference notes) for the courses offered each quarter. 

• . "' ' ' ■ ' ' ' 

Fall Quarter . V 

1. \ Urban Problems (5 credits, course No. GC 1212) 

■ ■ ■" '■ .- ■ . , .'^ ' , , , "■ ■ . ■■ . .. ' 

Using problem-solving, . interdisciplinary approach, students examine, some 
major urban problems such as social class and poverty,^ social change, 
crime, and education; It is hoped that each; student w the 
Information, insight, and |.mproved ability to reach inteliigent, indepen- 
dent><vlable conclusions ^^ a^ them in public and private life, 

2. Fundamentals^^TSUs^ags and Style (3^ credits , course No. GC 1411) 



Students practi(:e principres>^of grammar , usage, and style through exercises 
and writing sentences and paragraphs:.,, 

3. Writing Lab ; Personal {hfeinlng (4 credits, cour^^7Nov--^&e_J^421 

Students read and write descriptive narratives, characterizations, anc 
autobiographical sketches. Personal help with individual writing problems 
is provided. The . course; emphasis is on clear and effective written . 
expression. 

4. Basic Math: Programmed Study (course No. GC 1433, credits arranged) 

For students who have a limited background in. math (arithmetfc or elemen- 
tary algebra) and wish-Vto study at thfelr own pace. With aid of instructor, 
student selects topics from among the following: whole numbers, fractions, 
; decimals , per cents, signed numbers , formulas, s imple -graphs ratio and -^/v 
. proportion, sets , properties , equations , inequalities , rectangular graphs, 
.. polynomials, factoring rational expressions , and radicals . . Students work 
independently and take, tests when ready. 

5. Mathematics Skills Review?(5\ credits , course No. GC 1434) 

Course designed for students . with limited math- background, and who. wish 
to enhance already existing math skills and eliminate deficiencies . 
^ . Topics include : fractions , . decimals", percents, signed numbers , metric 
. system, scientific notation, ratio and proportion, formulae, an^^sitnple; 
graphs. 



6. Elementary Algebra (5 credits, course No. GC 1435)^ * 

Basic concept3 and manipulative, skills of algebra are introduced in 
preparation for college alge courses. A strong math background is 
required. Topics include: sets, properties, signed numbers, equations, 
word problems, inequalities, graphing, polynomials, factoring, fractions 
and radicals. 

7. Intermediate Algebra (5 credits , course No. GC 1445) - . 

For student^ with a good background in elementary algebra. Topics 
include : sets , rear^numbers , ^ linear equkli ties , polynomials , rational 
expressions, exponentials, roots, quadratic equations, first degree 
relations and functions, systems of equations, exponential function, 
and logarithmic function. 

8. Oral Communication; Interpersonal Communication (4 credits, course No. 

; ■GC~1465)- / ■ • \ 

Recommended for 3tudents who are interested in the "personal" dimension, 
. Students examine their own'' verbal and nonverbal communication patterns 
•and; tiry to discover why they .are effectiye^o as communicators; , 

Focus is on uhcoyeririg the origins ^^^p^^^ . • 

behavior, arid to understand the^ which we relate to each; btheirV 

. ourselves, from one another. Course asks 

students to begin or deepen their search for identity , and to aid others 
in that search. : - V ' - 

9.. Sup't>ort/ Survival Seminar (2 credits, course No. GC 1702) 

Successful* completion of academic .work in a highly competitive University 
environment requires the acquisition of a specialized body of skills and 
^ information. This course is designed- to develop the basic academic 
skills of entering freshmen and provide the dnformdtion essential to 
their retention of information from lecture^and texts, improve their 
performance on exams and written assignments , learTi to cope with standard 
University procedures , and obtain information on the campus and^^jcommunlty 
resources avallahj^ :to support their efforts . Regularly scheduled small 
"group and individual^ counseling is required. 



Winter Quarter q 

1. -General-Art^ (4 credits; course Nc^ GC 1311/3311) ^ 

. Examines represerttatlve works of art from genres of painting, sculpture, 
architecture, liter^ure,. and music to discover h art is.. 

, created and to enable^Xtudents to formulate and evaluate ideas and. 
attitudes about it. 



>34; . W^ Lab; ^^CoTnmuhicatlng In Society (4 credits, cdurse No, GC 1422) 



Students analyze how people communicate in Society primarily through 
expository writing, but also through reading and discussion. Focus is 
on how people perceive events, how they think about them, and how they 
write and talk about them* 

4, Elementary Algebra (5 credits, course No, GC 1435). 
See Fall Quarter " 

5, Interme d iate Algebra (5 -credits, course No, GC 1445) 
See Fall Quarter 

6, Psychology of Personal Effectiveness (4 credits , course No, GC 1701) 

Course emphasizes psycholpgical concepts of personal and social adjust- 
ment in order that s tudents\ may gain a better understanding and accept ance 
of themselves and bthers,:Stud personality develop- 

. ment and adjustment. Course a'^^^^^ aiid individual projects 

to a large extent on students Vb needs, and interests. 

7 , Survival Seminar ( 2 ■ credi ts , : course^ No , GC 1 70 3 ) ; ' • 

' Continuation of 1702; see Fall Quarter^^ 

■ ' •'. ■ ■ ' " ' ■ ■ ' . ■ *■ ■ ■ ■ • ■' • ■ . ■ ■ ' ■ ■'■ 

Spring Quarter > / 

1. . Biologicar Science; Principles . (5 credits, course No, GC 1131) 

Course studies the variety and relationships of living organisms by 
illustrating' general principles of biology as they apply to humans , 
animals, an<i plahti5, Co^^ of s'tudy as; cells, 

relationships of organisms in nature, heredity, chemical and physical ; 
properties o f T living ■ organisms in nature, evolution , and rep r o du c t i on , 
Students also spend twp>hoiiirs perj week in a multimedia laboratory working 
on biologicjal information and pr^ ' ^ • . 

2. . Psyghology in Mod'ern Society (5 creciits, course No, GC 1281) 

Introduction to the s cience of human\behavipr , Topics include ; analysis 
-of research methods ; used 

behavior, develop social motives > ^ 

; ; place of . emotion and cbnilict iT)L humanVadj us tment , how the individual ^ 
perceives the environment and learns f rom it ,^ and psychology of behavior 



3, Writing Lab ; Communicating in Society (4 ^credits , course No, .GC 1422) 
See Winter Quarter, / 
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See Fall Quarter. - 

5. Trigonometry and Problem ^Solving (5 credits,- course No. GC 1452) 

Applied trigonometry and a formal approach to* problem solving. 
Algebraic trigonometric c ncepts and graphic techniques used in 
practical situations deali'.ag with measurement. Course emphasizes 
problein^poinmon to science, technology, ;and measurement. Recoinmenlied> 
for students int.erested in science or technical hobbies. 

•6. Career Planning (2 credits, course No. GC 1502) 

The career workshop is designed "to assess a student's interests, needs, 
abilities, values, and personality through testing and subjective self- 
exploration. Occupational information is provided through a computerized 
system and other printed materials. This course is for students wl.o are 
undecided about future career; choices and those who need to confirm a 
tentative career choice. . 

COUNSELING (serving 69 students in 1982-83) | 

Counseling for Special Services students is made available through the ^ - 
Center for Higher Education for Low- Ijicomfe Persons (hIe.L. P. Center). The ^ 
H.E.L. P. Center provides the following services to TklO students; . 

— academic counseling * . i 

— counseling 

• financial - ' ■ . ' , " ' 



# personal 

family o 
#. chemical dependency. ^ . " 

— tutorial referral and assistance 

■- ■ ■ " . ■ • • o •- 

• . . . ■ ■ . ■ \ ■ ■ ■ " ■■ 

— advocacy . 

— legal assistance 

' — p^rogram planning . 

—contact for community, provate and public agencies * . 

--resources for discovering additional funds 

— spacefor Students to meet. Study, plan and develop peer groups 
— groups for career orientation, parenting, and survival in the University. 



Professional individual or :gyoup counseling and psychological counseling, 
are also available for more CGnventional academic needs through the 
Counseling and Student Development Division o.f General College. 

GENERAL TUTORING* (serving 63 students in 1982-83) * 

Tutoring is provided at the Reading and Writing Skills Centey where tutors 
assist students wl4:h writing papers , reading, f illin^>^ out fofins, improving 
vocabulary or spelling, learning note taking skills and library^ research 
technicfues. Students may complete academic courses in a self paced,* 
Individualized mode at the center. Writing and math tutoring is also 
available at the H.E.LiP. Center in corijuriction with the Math- Department 
and writing inst,ructors . \' ' ' ' . . ' ' 

The center is open during school hours and no appointments are necessary. 

ENGLISH-AS-A-SECOND LANGUAGE TUTORING (serving 51 students during 1982-83, 
for a more detailed account see .Chapter X) ~ ^ , 

Non-native English speakers may receive special oneron-one tutoring 
thrbugh the TRIO program. Student;^s meet with a tutor earlx,;^'in the quarter 
and write. a contract for the specific goals they wish to meet during the . 
quarter. Cpmon goals ar^ improvement in pronunciation and better listening 
comprehension. v ^. V 

THE SUMMER INSTITUTE (serving 113 students during 1982-83; is described in 
more detail in Chapter VIII) . 

A numerical breakdown of the 1982-83 program participants by program 
component is presented in . Table/Figure II-I. Of the 409- participants , 
28 percent were involved in Summer Insti^tute, 21 percent in ICS, and 17 
percent, 15 percent, arid 12 percent in Counseling, General Tutoring, and. 
English-As-a-Second Language Jutoring respectively. An additional 7 percent 
handicapped students , received Kurzweil reading training (described in 
Chapter V); ' " . 

1982-83 Student Eligibility V. . , 

In order to be erigible to receive special services, students must meet 
one of three federal eligibility criteria: physically disabled, low 
income, or first generation college student. These criteria are defined 
as follows : - / . 

1.- Physically Handicapped (from the Federal Register , March 3, 1982, 

.. p.. 9151:/"" , . . 

"Physically handicapped , " with . reference to an indiyidual , means ai 
' person whpi because of. a physical d^ needs specifically 

designed instructiohal materials 

facilities, or xelated services in order to participate -fully in^ 

^the experience and opportunities offered by postsecondary 

' educational ins titutionS'i-r—— ''■^ 



Physically handicapped Jias been interpreted to include specifics' 
learnj-ng disabilities as a detter written by Richard T, 

Sonnergren/ Director, Division Office for 

Postsecondary Education, Dep'artment of Education, July 2, 1982: 

"Specific learning disability" means a disorder in one or 
more of the basic psychological processes involved in 
understanding or in using language, spoketi or written, 
which may manifest itself in^ an imperfect..ability. to 
listen, think, speak, read, write, spell, or to do 
mathematical calculations. The term includes such ^ 
conditions as perceptual handicaps, brain injury, minimal 
brain disfunction, dyslexia, and developmental Aphasia, ' 
The term does notr ' include individuals who have ^.earning 
^pr^blems which are. primarily the result of visual, hearing 
or motor h^dicaps, of mental retardation, of emotional 
dj.sturbanc^', br.of environmental, cultural, oi? economic i, 
disadvantage. 



2. First Generation^ College Student 



To be considered ^ first geherat^ion college student, neither of the 
student*s pa.rents can have completed a degree from a four year 
postsecondary jtjistitution (B. A, , B.S • , 



3. 



Low Income ' ' 

The income guidelines for 1982-83 state that a student must have 
income at a level lower than 15.0 percent of the federal poverty 
guidelines. The poverty figures as . established by the;Bureau of 
Census -r U. S. Department of Commerce for determining! student 
eligibility are outlined below: ' 



Family Size 

- 1 
2 

3 ^ 

4 ... 

5 / 

6 / 

7 . ' • 
8 

9 



15Q% Poverty 

; $ 7,095 

9;.170 • 
10,875: 
13,935 
16,545 
18^675 ' 
/21,165 
V 23^485 
27,860 



Note : The above income figures are already converted to 150 
percent of poveirtj^. - 
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Within each Special Services program, two thirds of the students,^must be : 
either: o - ^ 

a) • first generati^oti and low income " ' 

or , V • \ , ^ 

Q b) physically handicapped. 

The other one third cai^-meet any one of the thre^ .criteria (e.g., physically 
handicapped). , . ^ , • 

A breakdown of .program components by eligibility criteria is presented in 
V Tab ley Figure II-II. Sixty-two percent of the students were either^ first 
^generation and low income or physicairy ^disabled. Thirty-eight percent 

were either first generation only or low income only. . For General College • 
V as a whole, 71 percent of "all students were TRIO eligible (Table/Figure, 

II-III). • 

A ' 

Program Utilizatio n » 

This year data were "colL on the actual number of times each student 

received a TRIO funded sei aud/the duration (in minutes) of that service 

during the academic year. Thuse data are presented in Table II-IV. 

The ICS students received the greatest: averagfe number of contacts ^^ d V- 
' : the project year at 26.2 contacts per student with an average duration of , 

73 ndnutes.;- They were followed: by English-as- 
• who received 18.2 contacts per student lasting about 37 minutes^^^ contact. 
Co\mseling students paid their counselors an average o 

and each visit was about 40 minutes long. The General tutoring students 
were tutored an average of eight times, per year at 33 minutes pe;r session. 
Overall, TRIO students were in contact with, project staff approximately . 
15 times per year for just short of an hour for each contact (57 minutes)^ 

The next pectiou. Student Demograf>hic Profile,, p 

demographic* data on- the TRIO students. ; 
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TABLE II-I 



li 



1982-83 
TRIO Spacltl Strvlces 
.firtakdown by Ptogran Components 



Ptosis COBpontnt 


N 




r Ipttgrtttd Courflit. of Study 

■ "(ICS) •■ ■"■•.r-'i^-; 


85 


21% 


Counfsling (includitt flOM 
■tudtnti^from pravloua years) 


69 


. 17X 


Gensrsl TutorlnR-Rssding 
. Writing SkUIs Caiktar : - 


63 


15% 


English-As-s-Sacond-Langusga 

(KSL) Tutoring <CC 1469) 

1 


51 


12Z - 

\ 


SuBDsr Inatiltuta .'63 ' 


113 


28% . 


."Subtotal'' ■^■ 


381 


93X 


Kurtvsll Rasdar* (additional, 
not Includad above) 


28 


7% 


Totals • 


409 


lOOZ 



*Not Included In statistics. unless receiving 
other ssTvlcas. 



FIGURE II-I 
BREAKDOWN BY PROGRAM COHFONENTS 
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TAflLB Xl-U, 

1982-^83. 
TRIO Sptdtl Strvlcts 
Bllglblllcy by Prograa Compontnt 



fillglblllty Crl^arla 


N 


ICS ' 

z 


Couneeling 

N X 


General Tutoring 
N X 


ESL TuC'iring 
N X. 


Sinoner Inet. 
N X 


TRIO 
N 


Total 
X 


First G«narat Ion only 


. 27 


32Z 

/ 


18 


26 X 


12 


19X 


17 


33X 


35 


. 31X 


109 


27X 


I«6w IncoBM only 


22 


26% 


4 


6X 


7 


IIX 


4 


8X 


7 


6X 


44 


IIX 


Dlaablllty only 


2 


2Z . 




6X 


3 


SX 


0 




0 


OX 


9 
28* 


2X • 
7X 


' ■ n ■ 

First Generation and 
Low IncoM 


32 


38X 


34 


49X 


38 


60X 


29 


57X 


68 


60X 


201 


49X * / 


First Generation and 
Disability 


-1 


IX 


3 


4X 


0 


OX 

f 

OX 


0 


OX 


0 




4 


IX 


Low Incone and 
Disability 


0 


OX 


1 


IX 


0 


0 


ox 


0 


OX 


1 


OX 


First Generetion, Low 
Income, and Disability 


1 


IX 


5 


7X' 


3 


SX 


1 


2X 


3 


3X 


13 


3X 


Totals 


. 85 


lOOX 


69 


lOOX 


>• 63 


lOOX 


51 


lOOX 


113 


lOOX 


409 


lOOX 



*Additionel 28 handicapped 
etudents receiving Rurzveil 
training 
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1982-83 
: G«n«ral Collega ' r 
•y of Student BllftlblUty Cor TRIO Special Sarvlcat* 



Bllgiblllty Criteria 1 


TRIO 
N X 


Non-TRIO 
N X ■ 


Total r,C 
N - X 


Firet Ceneretion only ' 


109 


21X 


801 


' 34X 


910 


33X 


Low Incone only 




IIX 


315 


13X 


359 


13X 


Dieability only** 


37 


9t 


12 


,5X 


. 49 


2X 


Firet Generation and 












22X 


Low Income ' 


201 


U9X 


410 


17X 


611 


Firet Generetion and 












IX 


DieabiUty 


4 


IX 


■ >5 


,6X 


19 


Low Incone and Diaabllifcy 


1 


OX 


.6 


,3X 


7 


OX , 


. Firet. Generation, Low 












"IX 


Income,' and Diaability 


13 


3X 


'24 


is • 


37 


Not TElO-eliglble / 


0 


' OX 


801 


34X 


801 


29X^ 


ToCels 


m 




2,384 




2,793 





*flafled on a aurvey o'lf all.etudenca registering Fall, '82 and new a tudente Winter '83 and Spring '83 
- ^lOTE: Returning studente registered Winter '83 and/or .Spring '83, but not Fall ,'82, are not 
included. 



**Ihclude8 28 students receiving Kurzweil traininR« 



FIGORB II-III 



SURVEY OFSTUDEHT ELIOIBILITY FCS 
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TRIO TOTAL 
-NOH-TRIO 
TOTAL CC 
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TABLE ,n-iy; 

, 1982-63 , ' 
ProRram Utilisation Simary 



Services for'physi- 
|;A^cally disabled . 

IfoScrvices for stu- 
jt' idefnts of limited 
1^!;;; English, sneaking 
||;Lablllty ; 

Student orienta- 

W-^'--tion ■ ■ 

^Individual; 
|vMcount)e'Ung . 

|feii':counBelitig 

.■ •• 

|6.s;CoUege rer 
^oent'rance'..coun- . ■ ' 
ijV;:8ieUn8.for ; 
Sil'dropojiits ■ 



|8;^Ba8lc skills 
liftdnattuctlon 

^»lvltle3,/cul7 
^^tural.",enrlcKwnt 

ipffReferrais heaith, 
^^.erroloyiiieint 

fe^d; resources.'" 



Ml' 



Totals 



ICS 



Rec- Con- Dura- 
elv- tact's tlon 
Ing '\ In 



Serv- 
ices 



Hours 



■0 ^- - 

• 85 1 , z: 

68 :v"-17.8r .6V 
.85 ^^ -2 , 

21 ,3.71 .52 

,85, ■ ''■■■S;-;:':!'-; ; 

; 0,'. ■/■■•-■■'v 



•••■■•85'<V'.26;'2--l;20: 



CounsellnH 



. X 



jRec- Con- Durn- 

ielv- tactfl tion 

Ing In 

Serv-; -Hours 

Ices ■ ■"• 



Serv- 
ices 



■ .0: 
•0 



69 ,9,57 ,.59 

^'6 2. 67'-. 62 

;;';>4;\.';;';.4.i5.'lJ2^^ 



■■•69'Ul:'flO''3J;f6^^^^^^ 



Ceneral 
. Tutorlnn 

N X J 

Rec- Con- Dura- 
eiv- tacte tion 



In 



Hours Serv- 
ices 



3 6 2 " 

0 - - 

3 ; 4.33 .62 

.0 - - 



60 
0 
0 

: )■■■' r, 



7.98 .49 



i.63V-'^.8;iO:;;,.55? 
5;S'-t|'^<33;iiiin); 



. Engllflli-As-n- 
Second-languflge 
TutorinR 

N , X . X 

Rec- 'Cont Dora- 
eiv- tacts tlbn 
ln« in. 



Hours Serv' 



in* 
erv 
Icea 



11.44 .72 



8 2.13; .65 
0 - - 



,39 

V 0 

■ 0 ;■ 
7p' 



9.28. .47 



51... ,;:;i8.2o^;^ 

■ '';''-'''yA;;'\.:\-'(37.;.'iiiin 



TRIO Total 



N 



Rocr Con- Ihira- 
p.lv- tacts tion 
In 

Hours 



28* '6 2' 

51 11.22 .85 

(51 «ln) 



85 12 

1,48 10.56 " . 62 ' 
, ' (37 nln) 

89 5 2 - 



125 ' 7.02 .51 

(30 "In.), 

89,. 4.91;1.97 . 

0'. ' 




296 ; 15 



-. . , - /^■''■•v■T^^,•■i^i'''. 



V*Studenta' receiving' KurzWeil'^R^^^ - n" aV^ "'V\- ■ '-^^kv/V '".j-^.:^' 




CHAPTER III 
STUDENT DEMOGRAPHIC PROFILE 



Introduction 



Tfie following section is a sununary of demographic information for the 
students in each of the TRIO program components: Integrated Course of 
Study (ICS) , Counseling, General Tutoring, and English-As-a-Secohd 
Language Tutoring groups , To provide\ comparative data, a control group 
was selected from; TRlb-eligible General College freshmen and/these 
students are also described in the section. 



Method 

As a part of the routine General College orientation process, the 
following information was collected for each student: 

1, General College Student Survey (GCSS) 

The General College Student Survey is a basic intake form which 
^asks -students, for demographic information such as age, sex, and ethni 
background. Several additional questions ask students about 
educational, personal, and careef planning services they may ^n 

Since a number of students do not attend the full two-day 
orientation during which data are collected, many students did 
not'complete the General College Student Survey.' Sixty-seven 
percent of^ the TRIO students completed this survey and 95 

proportion-of-~responses-~---- 

from the control rgroup may: be attributed to :.t 
control groupimembers: were selected (ive, , using registration^^ - 
information) ; >^^(Forv more -complete datay^^ 
' responding by group ;are displayed in Table/Figure^^^^^^^ 

there is no reason to believe that ^respondents differ from non- 
respondents , the summary comments made for these groups should ; 
be TLimited to those who actually completed the ^^ q 

" 2. General College Placement Proii^m r(GCPP)" is 

primarily used for placement and planning purposes . It includes 
five sections, two: dealing with language and three with mathematics : 

Reading Placement Test ' • 

-This— tes t--is^dis tributed--by-^the^Comparative--Guidance-ra^ 
Placement Program of the' College Board (Educational Testing 
.Service, 1977) ^vand^-.cohsi^ ■ 
questions regardiWg^the co)itent, , The test focuses^ on r^^ 
comprehensionV i , 
context. It is normed on more than 30,000 students from 
primarily two year): ins titutionsTof^highe dhd 
vocational ; education a the country (ETS,a19 77) 




b » written ttngiisn nxp 

This test concerns sentence structure and the clear, logical 
expression of ideas (ETS, 1977). It is also distributed by 
ETS and normed on the same group of students described above, 

c..- Mathematics Te8t: Whole Numbers Subtest " 



This test consists of seven items which require the 
performance of addition, subtraction, multiplication, and 
division using whole vnunJjers^ The mathematics test . 

was dee^veloped at General College and is normed on General 
College students (Brothen,etali, 1981). 

d. Arithmetic Subtest 

This test includes twenty-five items and requires the same 
operations (addition, subtraction, multiplication and 
division) using- whole, numbers, fractions, decimals and 
percents. This test was developed at General Colleg^^^ . 
norms were established for GC students (Brothen et al. , 1981) 

e. Algebra Stibtest 

This?test consists of ^t^^ . 
student to solve elementary aljgebraic equations and 

inequalities , fse negative integers , and find the .slope 

of a line. : Iti^s -test also developed at General ^ C^ 

and normed onl'GC students tBro then, et al. , 1981). 



Self Esteem Measure (Attituide Invent^ 

The Jaiiisipield rfeelingsVo - 
self esteem, ^it 

scale (Robinson; ::Sh^verV 1973) of self ;e^ The twenty- item 

version developed- by} Eagiy: (1967) saiid^^;,^^^^^ 
balanced for response bias with the: inclu^ 

■ ; Field inventory :has led to the accumulation of validity i 
sufficient to justify its use. ■ 

Method - Subjects . ._. 

-^h^;'^;ubjeSti"diicH^5^d^^ 

a) ICS'students - ail students enrolled ir^ the Integrated Course of 
Study- (ICS) aire- included In the "study. 

b) Coun seling Students - all General College freshmerf who were eligible 
■for the Special Services program (by low Income, rirst generation 



college student or handicapped) and utilized the counseling 
fiacilities two or more times during the academic year, were 
included in the study; Second and third year TRIO/Special/ 
Sdfvices students receiving _ counseling, are also included in 
■ this grcrup. ., / 

c. General Tutbriial Group - all General College freshmen who were 
eligible for Special Services and made use of direct personal, 
tutoring two; 9r :mbr^^^^ the study. Some 
of these students also received counseling. Second and third 
year TRIO/Special Services students re'ceiving tutoring are ^ 
also included in this 'group. 

d. English-As-a-Second Language Tutoring - students enrolled in 
General College Individual Study in Oral Coimnunication, a 
special individual tutorial for English-as-a-second language 
students • . . 

e. Control Group - a control group of 44 students .was randomly 
iselected from General College freshmen eligible for Special 
Services who had not participated in the TRIO program during 
the academic year. ^ . 

. Eligibility for TRIO groups Is outlined in Chapter II. The 
control group; broken down by type of eligibility, follows: 



Control Group Eligibility 





N 


% 


First generation only 


20 


45% 


Low income only 


7 


16% - 


Disability only ' " 


1 


2% 


First gerieratipn/low income 


12 


27% - 


*Firat i gener^tibh/disabili 


2 


5% 


Low income /disability 


0 


.0% 


First geheration/low income/ 






disability 


_2 


5% 




44 


100% , 



Results \ V * 

- TRip_sJ;udent^_,are older^^:^^^ age 

of 22.4 as compared .to 20.14 for the control group (Table/Figure III- II) 

- Overall, the distribution of males and females in TRIO and control 
group students is similar. Both groups , have -more"males"^than~femal(as ~ 
(TRIO = '44 percen^t 'female'^ ^5A^J Control = 38 percent female, 

62 percent male) J'^;' ThV/TO brealcs.;this pattern with 

63 percent female; and ^3 7^ TRIO , tutoring" 'groups (general 
and ESL; are moVe 'Vredomlbately male (70 ^percent and 83 percent for 
general and ESL tutoring/respectively) . These dataware presented in 
Table/Figure III/III. \,V ' 



- Fifty-one percent of the TRIO group ^iome from minority groups (Asians 
34 pferc^ent, Blacks 12 percent, Hispanico and other groups 4 per^cent, and 
American Indians less than 1 percent). The control group is predominately 
white (83 percent white, 17 percent minority) • (Table/Figure III-IV) • , 

- More TRIO students received financial aid than control igroup students^ 
(89. percent TRIO and 52 percent control group). (Table/Figure III-V) 

- TRIO students were employed at a lower raj: e than control' group students^ 
(54 percent compared to 66 percent control group students). (Table/ 
Figure III- VI) 

- Transfer plans fro other colleges were similar for both groups, but, 
fewer TRIO students had definite plans (68 percent TRIO students had 
transfer plans and 76 percent control group students had transfer plans) . 
(Table/Fign7:e IlI-VII) 

- One hundx^ed per^cent, of control group .students completed high school; 
two percent of thv»se received GEDs. Nine,ty-four percent of TRIO stiidenta 
completed high school; eight percent of these students received GEDs. \ 
Morfe TRIO 9 tudent© attended anotheir college prior . to enrolling in GC, \ 
but more control group, students attended some other type of postsecondary 
institution (Tabi^/Figure Ill-yil). ^^^^^ ^ \ ' 

- Sixty- five percent of the TRIO students had been out of school Idnger \ 
than one year compared to only 33 percent control group students prior to 
enrolling in GC. Forty-four p bad been out of 

" school for longer than three years compared to 14" percent control group 
students. (Table/Fignrelll-IX); 

- TRIO £ttudents ?^iad lower degree aspirations than control group students. 
Seventy-i'-seven percent of, the TRIO students aspire to receiving a BA or 
higher compared to 88 percent of trie control group students (Table/ 
Figura IIJ.-X). . "\ , . 

- When asked CO assess their level of preparedness in academic and, 
non-academic skills, TRIO students rated themselves lower in writing, 

-reading, study skills, lib raiT^' use, time ^^m^^ 

and social science, and career, planning than control group students. 
TRIO students rated themselves- on about the same ^ level as control group 
students in ihathematics^and music/art skills and appreciation. The only 
area TRIO students assessed themselves as stronger than control group 
students was in decision making. (Table/Figure III-XI) 

- TRIO students also anticipate greater counseling needs than control 
group students ih-areas such as financial assistance, family issues , ^ 
study skills, and making triends (Table/Figure III-XII). 

- TRIO and control group students selected similar major courses of 
study at GO. Fewer TRIO students planned to major- in humanities and 
medical science than control' group students, but more TRIO students 
planned . to major in business and math/science (Table/Figure III-XIII). 



- A larger proportion of the parents of TRIO students did not complete 
high school than control group iTEtidents (36 percent of TRIO parents did 
not complete high school compared to 4 percent control group) ^ Tables/ » 
Figures Il!lSXIV and III-XV) ' 

- More TRIO stifdents report disabilities and need services for those 
disabilities than control group students (13 percent TRIO students report 
disabilities, 11 perc^.nt needing services , and only 7^ percent control 
report disabilities, 5 percent needing services). (Table/Figure III-XVI) 

' . "\ ' , . ' ■ . ■ ■ «* . -< 

- On the battery of placement tests given at the beginning of the academic 
year, TRIO students scored lower in reading and writing than the control 
group, at a comparable level in whole numbers and arithmetic , and slightly 
higher In algebra. Both groups had test scores lower than the thirtjf- 

f if th percentile, of GC norms (Brot^en, 1981). (Table/Figure IH-XVII) 

• ■ . ' 

- And finally, TRIO students report lower self esteem than control group 
stiideirtts , 'With an average of 3.49 on a five point scale compared to 3.5 
for control group' students , with 1 = low self esteem and 5 = high self 
esteem (Table/Figure III-XVII). ' \ ^ \ . ' 

Discussion , 

While an effort was made to provide a control group that was similar in . 
background to TRIO students by selecting a control group of TRIO-eligible 
students who did not receivie, special services , there are in fact some 
striking differences between these two groups. TRIO students come from 
backgrounds which do not' normally .lend themselves to success in higher 
education. They are older , many are minority students , most receive 
financial aid , some did not complete high school , a fair number received 
GEDs rather than the more traditional high school graduation. These 
students begin the year with lower aspirations, lower opinions of their ' 
own preparedness for college, lower self esteem, lower placement scores 
and greater counseling and special needs. 

The make-^up of the TRIO group is influenced by the . type of students who. 
voluntarily apply for special services. The groups include many Asian . 
students, single parents , learning disabled students, and physically 
disabled students. The low placement scores in English reflect the 
high- concentration of non-native speakers. Higher math scores can also 
be attributed to this-^Asiari population. 

Chapter IV summarizes the academic progress of the students described 
in this section. 



TABtB tXl-t ' 

Mun^ar of Studtntt Co«oUt(ng thv 0«ntriil CoUtRt Seudtne Surv'ty (QdS9 
, , 1982-^83 



mm%\M 



>\ 1 


ZC8 


Countallhg 


Gtntrtl 

TutorjlhR 


EnRllth-As- 
■"■Stcond- 
LtnRutgt 

Tutoring 


1 

Control 
Group 


/ TRIO Total 


Total Studantt 


85 


' 69 


65 


51 
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TABLE tll-ll 
Aga of Studanca 



•1 




ICS 


Counsallng 


' Oanaral 
Tutoring 


Eivgllah-Aa- 
A*Sacond- 
Languaga 

tutoring 


Control 
Group 


TRIO Toi^al' 


1 J, 


Total Studanta (N) 


37 


57 




24 


f 

.42 
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Avaraga Aga {J) 


21,5 


24.2 - 


20.7 

\ 


23.2 


20.1 


22.4 



Nota: Plguraa baaed on atudanta comoiatlng the GC Student Survey only; 
inlaalng data are excluded from 'calculations. 



PIGORE III-II 
AGE OF STUDENTS 
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TABLE tn-XV , 
Ethnic Btckground of Studinti 



XC8 
N X 



Counatllng 
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Tutoring 
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22 
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Notat Figuraa baaad on studanta complatint^ tha GC Studant Survay only; 
mlaaing data ara excludad from calculations. 




TABIC tXX-V 
Seudtnti lUeilvlng nninQlil Aid 
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Not«i ngurci bMid on itudtnti conpUting the GG Studinc 8urviy onlyt 
nliiing dati m cxcludid from calculatUnt. ' r 
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„ " 'TABLE III-VI 
^ \^ StwUnCa^Working While Attending Collage 



No • ■■ ' / 
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Note: Figures baaed. on, 8 tudenta completing the GC Student Survey only; 
niising data are excluded from calculations. 
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■ FIGURE irr-vi 
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TABLE III-VII 
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Note : Figures based on students coranletlng the GC Student Survey only 5 
. • missing data are excluded from calculations . . 
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TABLE IlliVIII 



Stud«nt«* Hlghot GrAd« Complatad Bsfort RnrolUnR in G«n«ral College . 
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Notel Figures baiaed on students ccraioietlng ths GC Student Survey only: 
nLoslng data are ■. excluded from calculations . 
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NOTE t Figures biuiad on a tuden ta conple t ing the GG S t uden t Survey only ; 
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TABLE III-XI 

M««n (X) - Stlf . AssMSMnt of Actdtmlc and Kon-Acadaslc 
Skllla on a 3-Polnt ttatlng Scale 

3 B vary wall prepared 
2 ■ fairly veil prepared 
' 1 • not well prepared 



• .1 ■ . V 

. : ■ ^1 • . , 

- ■ . t 


ICS 
N-58 


Counssling 
N-55 


General 

Tutoring 
N«37 


Ensli;i:t-As- 
a-Second 
Lansuase 

Tutoring 
N-24 . 


Control - 
Group 
^N-42 


TEIO Total 
•£ N-179 






1 

Mathematics akllla. 


1.59 


1.76 


2.35 


2.25 . 


1.88 


1.90 


■■iS: 




.Writing skills _ 


1.91 


2.59 


1.68 


1.75 . 


- 1.98 


1.90 






Beading akllls 


2.09 


2.25 


1.86 


1.74 


.2.19 


2.05 






Study Skills 


1.^64 


■•• 1*96 ■■ 


•• ■ ■■• • 1.74 ■•• 


1.63 


^ 2.00 


1.76 






f- Music, and artistic 
slcills 


1.72 


- 1.80 


1.58 


1.39 


1.64 


. 1.67 






Ubraty : 


1.62 


1.78 


,:--'i.72- 


1.48 


1.90 


1.67 






: Time management < 


/ 1.10 


1.91 








1.60 






\y Science '-'y' 


1.64 * 


- 1.76 


1.86 ' 


1.91 


2.10 


1,76 






Hie tory'';''. social •■ 
^,;;■■_:■■:.science . •'• 


1.88 


1.91 


1.64 


1.74 


: 2.05 




1.82 






' : Art , music , liters- ^ 
:o ture ^appreciation 


1.79 


' ■•• • 1.96 


1.81 


1.48 


1.83 




1.82 






Decision making ■ 

;";.'?skiiis;'::¥: -.,,/ ;t>^' ••. , 


1.90 


2.13 


2.17 


i;5<i 


1.64 


' 2.04 






Career:; an4 college 
major plans 


1.81^ ■ 


2.19 


2.03 


1.82 


2.29 


1.98.-:'^ 






■-:/■■■■ 















Note: 



Figuree bassd on students conpletiug the GC Student Survey only; 
missing "data are excluded from calculations. 
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ItXO TOrCAL 


' asssn 



TABLE III-XII 



Studant S«lf«Iltport of Anticipated Counsttllng Nttdfl 
- (Student indleeted as sany needs as applied) 





ICS 

(»-58) . 

N Z . 


Couns sling 
(N-57) 
M X 


General 

Tutoring 

(M.41) 
M X 


English*As« 
a-Sscond- 
Language 

Tutoring 

(N-24) 
4J X 


-Control 
Group 
(N-42) 
N X 


TRIO total 
(N-180) ' 
N X 






Financial . 


. 32 


55% 


34 


60X 


25 


- OlZ 


19 




12 


29 X 


1 in 








Family 


6 


lOX 




■ 9X 




/ lOX 


3 


13X ^ 


1 . 


2X 


18 


lOX 






Study akille 




59X 


31 


54X 


24 


59X 


; 18 


75X . 


22 


52X 


■ 107 


60X ' 






Career and 
" educational 
planning - « 


33 


57% 


— 3r 


. 5SX 






15 


63X 


—20— 


—m — 


82 


46X — — 






Making friends 


8 


14X 


^ 6 


IIX 


' 14 


34X 


8 


: 33X 


2 


5X 


36 


20X 






Marriage^, or 
couples ..' 


' 0 


OX V 


0 


OX 


0 


OX 


0 


. OX 


1 


2X 


0' 


OX 






General stress 
. reduction 


12 


21X 


11 


19X 


4 


lOX ' 


2 


8X 


7 


17X 


36 


20X 




• * ■■ ■ 


Chemical de- 
. pendency ' 
(drugs or- 
, alcohol) .» ; * 


1 


2X 


: 1 


2X 


2 


5X 

{ 


1 


4X 


1 


2X 


5 


. 3X 






Test or sneech 
. anxiety- 


9 


16X 


6 


^ UX 


8 


• 20X 


5 


21X 


I 


17X 


28 


16X 






Other 


- 2, 


, 3X 


0 


' V ox 


0 


OX 


0 


OX 


0 


OX 


• 2 


IX 





Note : Figures based ;on students completing the GC Student Survey only ; 
missing dsta are excluded from calculations. 



rxGVU txz-xxx ' 



SlUDDft SILP REFOST OP MTtlCtPATID 
OOONSBLItn niDS ' 







ICS 








comAL Ttnoiinc . 


f irrmm 


■ nictiSH-As-A-sfxojro- 

LAHCUAQB WTOKIW V 




cotmL oxour - . 


CZZl 


TRXO TOTAL 





TABLE- XXX<-XIXX : 
Studant' Kajora 





N 


ICS 

X 


Counaallng " 
N X 


. ■ /• 
Ganaral 
TutorlnR 
- N X 


Engllah-Aa- 
a-SacoQd- 
Languaga 

Tutoring 

N • X : 


Control 
Group' 
N X 


TRIO Total 
N X 






Undacidad 


15 


26Z 


15 


27X 


7 


18X 


2 


8X 


11 


26X 


42 


23X 






Buainaaa 


11. 


. 19X 


8 


14X 


1 . 


- 3X 


2 


' 8X 


3' 


7X 


22 


12X ■ 






Human! tlaa 


4 


7X 


0 


OX 


0 


OX 


0 


OX 


3 


7X 


4 


2X 






S<^cial Sdanca 


. 4 


7X 


■5 


9X 


1 


3X 


•1 


3X 


2 


5X 


11 


6X 






Mather 


B 


UX 


12 


21X 


23 


61X 


16 


42X 


10 


24X 


59 


33X 






scianca 






























!tedical 
: Scia'aca 


6 


lOX 




7X \ 


; 4 


IIX 


2 


8X 


6 


14Z 




9X 






Education 


5 


9X 


4 


7X . 


0 


OX 


0 


OX 


1 


1% 


9 


5X 






Othaif 


5 


9X 


■ B 


1« 


\. 2 ■ 




1 


3X 




14X 


16 


9X 






Total 


58 




r 38.. 


24 


42 


179 





' Nota: Figuraa baaad on. atudanta conpleting tha-GC Studaint Survay only; 
miaaing data ara excludad fro0 calculationa. 



HGDRB XIX-XIIX 



STUDENT MAJORS 



KET 



ICS 



COUKSELXZIO 
GENBSAL TUTORING 



ESS 




iOeMIFDlLffllll 



' . TABLE III-XIV 
tfo thet ' s Ed uce t lonaX Uv«i 









ICS 
N . X 


Counseling 
N Z 


General 

Tutoring 
N X 


Engllsh^As- 
a->Second* 
Language 
Tutoring • 
N X 


Control 
GrouD 
N X 


TRIO Total 
N X 


■ -■ 






.. 8ch Grade or 
lass 


5 


9X 


6 


.111 


17 


47X 


"8 


35X 


2 


5X 


36 


"21X ^ 








Sdne high 
school 


4 


7X 


' 8 




9 


25X 


■5 


22X 


"0 


ox 


26 


isx 








CED or high 
school grad 


23 


42Z 


25 




\ ' ■ - " ■ 
^ 4 


lix , 


6 


26X 


21 


53X 


58 


36X 








Some college 


11 


>20X 


6 


m 


3 


ex 


2 




8 


20X . 


22 


13X 








Post high 
school/ 
Voc Tech 


■ . 5 






14X * 




3X 


1 


4X 


6 


15X 


15 


. 9X ^ 








BA/BS 


6 


^IIZ 




UX . 




3X 


'* 0 


OX 


2 


5X 


<^ 9 


5X 








. , Has ters 


1 






2% 


1 ■ . 


3X 


0 


ox 


1 


3X 


. 3 


2X 








Doctorate 




: OX 




' ox ' 




• OX 


1 


4X 


; 0 


OX 


.1 


ix' 








^ Total 








23 




40 : 


-170 





Note: Figures baaed on students completing the GC Student Survey only; 
missing data ara excluded from calculations « ^ 



FICUHE HI-XIV 
MprUER'S EDUCATIONAL LEVEL 



KETf 



ICS 

COUHSELISG 
.GENERAL TUTORING 



irrnrm 



fCLISH-AS^A^SnCOND- : 
LANOUAGB TUTORING - 

CONTROL GROUP 

TRIO TOTAL 



M 

a 



C6 

04 





8 eh Grad« 
or lM« 

SopM high 
•chool.- 

GEO or hl((h 
. ichool grmd 



Poic hl((h 
ichool/ 
Voc T«ch 

BA/BS 

Mascara 

Doctorattt' 



■ Tocal 



TABLE III-XV . 
Fath«r*« Educadoaal Laval 



ICS 
H Z 



9 18X 

5 : ipx 

15 29X 



-9— lex- 

3 6X 

4 8X 

5 lOX' 
1 2X 



51 



Counaallng 
N X 



6 12X 

■ 10'- 20X, 

19 37X 
— 4— 8X-. 



7 lAX 

3 6X 

1 2X 

1 2X 



51 



General 
Tutoring 
M X 



11 31X 



6 12X 



20X 



_9r. 



4 UX 

2 6X 

2 6X 

q: ox 



35 



Eagllth-AS'* 

a-Second- 
Language 
Tutoring 
M X 



7 32X 
2 9Z 

a 36X ■ 
_J 5XL 



UX 

5X 
OX 

ox 



22 



Control 
Group ..^ 
N X 



TRIO Tocal 
M X 



3X 
OX 



12 ' 3ax 



IC^ 31X 



33 21X 

23 lAX 

49 31X 

17 IIX 



3 9X 

4 13X 
2 "6X 
0 OX 



17. IIX 



10 
8 
2 



6X 
5X 
IX 



32 



159 



Note: Figure* haaed on itudenti completing the Gcistudent Survey only; 
nisiing data are excluded from calculations. 



FIGORB IIX-W ' " 
FATHER'S SDUCATIONAL LEVEL 







ICS 


1 t • 


COtmSELXMG . ' 


KNWWN 


GEKBRAL TUTORING' 


• irnrnn 


ekclish*as*a!-seconi>- 
language tutoring; . 




. CONTROL GROUP 


1 ^ 1 


TRIO TOTAL ' 





90-- 

: . • ' 




TABLE III-3CVI ' \ 

SCudint Stit toport of Fhyiical; Eaotlonalt or Earning Dl«abllltlea 









N 


ICS 

X 


Couoeellng, 
N X 


•^"iterlug 


EQglleh-As« 
a-Second~ 
language 
Tutoring 
N X 


Control 
Group 
N X 


TRIO Total 
N X 








No dlsablUty 
reported 


49 




39 


70X 




' 93X 


21 


lOOX 


39 


93X 


147 87X 


I- 






Have; phyalceX, 
' eaotlonal, or 

leemlng 
. dlaablUty . 


9 


isx 


10 


m 


3 




0 


ox 


3 


7X 


22 13X 








Needa eervicaa 

■ ...for- 

: dlaablUty 


9 




7 


13Z 


2 


• 5X 


0 


ox 


2 


5X: 


18 IIZ " 








Total 




49 


> 4X 


21 


42 


* '169 ■■'■^ 





Note: Flguree baaed on etudents comDletins the GC Student Survey only; 
. ^ mlai^lng: date are excluded from 'c^culatlona. 

Total - No die iillity reported '-l^ have dleablllty. ^ Sotne etudenta 
;.reported dieabllltlee» but did not require servlcea. 



ncuRB m-m 

\STUDENT SEI* REPO!«P OP PHYSICAL , 
'EMOTZONALr OR LEARNING DXSABXLXTXES 




. KEY 




ICS V*. 




* COUNSELING ' 




GENERAL TUTORING 


[rmrm 


ENCLISH-AS-A-SRCOHD- 
LANCUAGE TUTORING 




CONTROL GROU? ^ 




J 

. TRIO TOTAL 









TABLE Ill-XVrl 
C«nerAl Colltge Plactaient: Program !■ it Scoraa 





ICS 
K-55 


Counaallng 

N-55 (Rdg./Urlt.) 
N-53 (Kach) 


Ganaral 

Tutoring ^ 


EiH aL & ■ 11^ AB ^ 

a«8acond« 

Language 

Tutoring 

N«32 


Conti;ol 
Group 

N-38 


' TRIO. Total 

N-192 (Rdg./Wr^ 
N-190 (Math) 


ft 




X 


X 


X 


X 


X 


X 






Raading (max. 
•cora«35) • 


21.31 


19.27 


12.37 


10.09 


22. A2 . 


17.46 


. ■ ; 




Wriccaa English 


23.33 


22.26 


17.37 


14.53 


. 23.61 


20.63 






. Expraaaioa (max. 
acora^AO) • 


















tAioia NiflBbara 
.'(max* 8cora«7) 




■ 


5.27 


5.53 


5.A4 


J. 5.46 ^ 






lArithmattc / 
t(max. acora«2S) 


13.55 


17. SB 


17, XO 


19.91 


16.10 


16.33 . 

* / . ' 






Algabra/V:.., 
Umax, acora-20) 


8.56 


8.55 


12.53 


13.66 


9.74 


10.04 





nCURB tll-XVII 
GENEIIAL CbXXSGS PIACEMBNT PROGRAM 

&r': : :.TBST SCORES 





TABLE Ill-mU 

Mttti ScorM on eh« J«nl«-Fl«ld Self Eittta Scale 

<a 20-ltMi eelf rated queeelonineireV ••ch Itea 
ualng • 5-polat ecele where 5*hl^ self eefceem 
' and l«low self eateea) 







ICS V 


Counseling 


4 • 

General 

Tutoring 


Engllsh- 
As-a-Seopnd- . 

Tutoring 


Group 


TRIO Total 






_ TotaX . nuBber 
"of students 




Oy , 






AA 


9AR 
























Number of 
students 
responding 
■ to survsy 

Percent 
responding 
to survey 


66 
781 


54 

■ ■ 
78X 


37 
59X 


26 

51X * 


I 

39 . 

■ : \ 
89X 


183 
68X 






Kean ipcpre 


3.58 


3.72 ' 


: 3.31 


3»27 


3,65 


- 3.A9 





FICDRE Il^mil 

MBAN SCORES ON the) JANIS-PIELD SELF 
; ESTBEK SCALE 

(Ax\ average of cvanty Iceaa on a f Iva : point a cale , 5 ■ 
high self ee'teaa* 1 ■ lov ealf eacaam) 



ICS 

COUNSELISC 

CENERM; TUTORIKG • ' 

ENCLISH-A8-A-SEC0ND- 
LANGUAGE TUTORING 

CONTROL CROUP 

TRIO TOTAL 



2- 
1- 
.0- 




ERIC 



V CHAPTER ly . 
STUDENT OUTCOMES 

A 

Introduction ^ ' 

The primary questions of Interest In this evaluation are: 

1) Did TRIO students stay In school?, and ' 

2) ^^ Were> they successful In school? \^ 

Tq answer the first question, the overall reteAtlon rate for the program 
(the proportion of students who remained In school continuously f fom , 
their entry. Into the program to the end of the-y^^ar) Is examined. The 
most widely used measures of academic success are the grade point average 
(GPA) and the proportion of completed credits. for\ each student; (cr edit v 
completion ratio ; CCR) • These measures take into Wcount^ not only the " 
grade achieved, but ^so the number of credits attempted and passejd during 
the academic year, Tiiese three traditional indicators of success: 
retention rate, CCR, and GPAjy are explored in this s'ectlon. 

Method \ 

Sub;1ects ; . » 

The subjects Included in this study represent five groups. They are 
described in detail in Chapter III, ' ; 

a) ICS I Students— all students enrolled in the Integrated Course ofv 
Study (ICS) are Included in -this study, < ^ 

b) . Counseling Students- r-all General College freshmen who were 

eligible for Special Services Xby low income, first . generation 
coilege student , or handlxap'ped/; students) and 
.HELP Center^ counseling facilities two or more^^^^^t^ 
. ' academic year are Included ^^^1^ ; ' v 

. Second and third year TRliT/Special Services students, r^ 
counsellrig are also Included in this group, , 

j c) Gehetal Tutorial Groups -all General College f reshmen who were . * 
! . eligible for Special-ZServices and made use of .direct personal 
! tutoring two or more times were Included in the study,-' Some 

tutoring students also received counseling ^: Second and thlr^ 
year TRIO/Speclal /services, students receiving tuforing- are 
also included*, / ' • , v ' 

d) Engllsh"As-a-Second Language Tutoring— this §roup includes TRIO/ 
Special Services- eligible students who paj:tlclpated in a special 

' tutorial/individual study in oral communlcationvfor Eaglishras- 
a-second language students, 

e) Control Group— a control group of 44 students was i randomly ■ 
selected. from General College. freshmen who were eligible for 
Special Services but did not participate in the TRIO program, 
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'54 



A TRIO total is reported on each variable collected which combines 
the. ICS, General Tutoring, Engiish--as-a--second language, ancj counseling 
groups so that TRIO students can more readily be compared to the 
control .group. ' | 

Inidividual fileS; are cr^ each student. These 

files contain f the student^^^^d^ described in Chapter III. 

I^ie students -are aieotracked^^^^^^t^ year on the following items: 

1) ' courses and number of credits attempted each quarter, 
• 2) courseo and number of credits completed each quarter, and 
3) grades 'received for those courses • 

• . , - - t 

T}ie* source of this information is the of fictal student transcript. 
vThese data are recorded ■ quarterly and for the full a^^ year. 

Calculating the- Retention Rate ' 

The retention rate is defined as the proportion of students in each ' 
group who remain' registered continuously from their quarter of entry 
into the program until the end of the academic year. To he considered 
"retained,"'a student who enters in the Fall mVist regis ter for and 
complete Fall, Winter; and Spring quarters and a student who begins 
Winter Quarter must register for and complete W and Spring quarters. 

Students' attending i Spring Quarter only are not included in ithis analysis. 
\ ' * ^ ' - ' • - * ^ 

•A retention rate of 85 percent indicates that 85 percent of Hhe students 
remained in school while 15 percent did^^ n^ 

^ Calculating vtfle jSrade Po in tjAyerage_ (GM^ ■ ■ " -- - 

— The--Urii-vers 1 ty^o f--Min 

A = 4 grade points^ B « 3* grade points, C = 2 grade points, D = 1, grade 

point and N. = p grade points N is not a passing grade. and credit is not ^ . 
v^iven f o r clas s^es ■ whe re a grade of > N is re ce ived . : ■ ^^^^ many lunive rs i t ies , 

at jUM, grades of N are not included, in the grade point average. Ttf make ^ 
- thejse data comparable to other univ^ 

in jtwo ways, first* with Ns; excluded and secondly with Ns included; 

^ •For, a three-credit course 

* given (3 credits, x 3 grade points = ?9 grade ^points) . In order to compare 
'thei groups* on grade points, a^ Group CPA- (Ns excluded) is calculated by 
dividing the itotal niiinber rof^ the 
total number of credit^ completed with a passing grade, (A - D). ^^To ^ . 
.Include Ns, the total number of grade . points, received is divided by the 
total number, of credits/attempted byjlthat group. VGrades of S (S = pas's* 
on a pass/fail' gradiilg. option)/ I (I =: incomplete)., and W (W = withdrawal) 
arej excluded in both^cases. . . ' 



Calculating the*^ Credit Completion Ratio (OCR) 

Credit .completion'' is calculated in two ways* The COR 1 shows how 
many courses were completed, pass or fail. It is calculated by ; 
dividing the /total number of ^ c which a grade was received 

(A/BijC^DjS or N) lii^each grou^ of credits ; 

attempted by that group. If 3^^ of ^40 credits attempted are 
completedy ^theri the^CC ■ .75, indicating 75 percent of the credits 
are compietedV 

The - CCR 2 Zip calculated by dividing the total number of credits 
receiving\a passing grade: (A,B,C,D^^^^^^^^^ by the total 

riumiier of credits attemp 

Classesyofficially withdr'aim^^ 

iits 7v . . • . "•■ 

-Retention Rates . 

— =— . • . _ . • ■ , 

The overall retention rates for each group are displayed in Table' j 
IV-I and . Figuret IV-Iv The TRIO r^ 

compared to 86 percent for the control group. A^C^ - 
for two independent samples (comparing TRIO with control students); 
was performed and the actual retention rates were riot found ^t^ 
significantly from the expected retention rates 

It shoul.d-^^be-'nb ted- that within th^^ - 

and rnun^ellng students w ere retained at^;7 and 72 percent 
respectively, a much lower rate than the general tutoring. and ESL 
tutoiing-&tudents-~C9^^per-Gent^and-94-^percerit^^^ L-:. 

Grade Point Average , 

. The ■ group CPAs (Ns excluded) are displayed in .Tab le IV-II , Figure IV-II . ; :\ 
A one way analysis bf variance (ANOVA) found significant differences . 
between the groups = .01). The TRIO students had. a higher CPA 
than the cbntrol^'group; students , with TRIO stud 
2.9 'compared to 2 ^6^7 for the cdntrolw T^ 

^had the highest CPAs , 2;99 and 3.15 respectively, followed by the jlCS 
students with a mean of : 2.83. iThe counseling students received CPAs ^ 
comparable tb... the control group. . The General College CPA (t«s excluded, 
Romano, 1982). was 2.60. ; . ^ . ■ :v • \ 

The group GPAs XNs included) are displayed in Table IV-JII, Figure \ 
IVr-III. An analysis' of var^^^ shows a significant difference between -<^^ 
groups -(dt = . 05) , though- not as pr^^ excluded. The. 

overair TRIO GPA, was ^2.59 i control .2:38. ^ Again, the tutoring and ESL 
students, had the highest 'CPAs (2; 86 -and 3.03^ with^the\ v 

ICS, and counseling students having; CPAs /lower . tha^ the control (ICS • 
= 2.29, counseling 2.28, control. 2^^^^ j 

■The General -College CPA, Ns included j 1981-1982 ..(Romano, 1982)|, was 

■■ 2;36. ',: ^ . . " ;■; 'y " : . - ■ .\. 



The .credit completion patterns were similar for TRIO and control 
\ groups. . The findings are presented in Table IV-IV, Figure IV-IV. 

On the whole, students completed 95 percent of their classes. and> 
passed 85 percent! of the classes they attempted. In generalV the 
' ICS and counseling students; both^^^^ fewer credits 

than the tutoring ESL > and con t rol group students.^ Notably , the 
tutoring* and ESL . students passed 94 percent and 95 percent ' ^ 
(respectively) of the credits they attempted during' the academic 
year. 

Summary . ... 

On the whole, TRIO students fare as well or better than the control group 
students . - They stayed in school at similar rates , completed a comparable : 
number of /credits, and ma^ grades. However, ICS and counseling . 

students did not exceed ;the control group on. any measure of academic 
success except GPA (Ns ilnciuded^ only ) . ^In all cases , the TRIO^ average 
.was increased by the high perfomance of the tutoring; and ESL students. 



TABLE IV-I 



Studant ItaUntlbn lUtas 
1982-83 





ICS 


Counseling 


General 

Tutoring 


English- 
As- a-Sacond 
Language 

Tutoring 


Control 
Group 


TRIO Total 


Total nui^ar 
of studanta . 
•nrollsd - 
during . 
acadamlc ysar 


85. 




\ 

60* 


51 




265 


Nu»b,ar of 
a tudents 
maintaining 
'continuous 
regis trstion 


66 


50 


56 


• 48 


38 


,220 


Retention 
rate ■ 

proportion .of; 

students 

maintaining 
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CHAPTER V 
STUDENT SATISFACTION SURVEY 



Student Satisfaction , 

To 'give students the opportunity to personally evaluate the TRIO \pro gram, 
ICS students were asked to respond to -a Student Satisfaction Survey. The 
survey was constructed by the staff using a pool of items generated during 
interviews with staff members. The items reflect the overall program goals 
and objectives. 

Method . ' . ' . - 

The survey was. administered to ICS students at the end of the, academic year . 
Attempts were- made to contact all of the students by telephone and, \if not 
reached by phone,: by mail. . Of the 85 students, 51 (60- percent) of the 
students responded , to the survey. 

The survey Included eleven objective items rated on a 5-polnt scale d^nd 
four, open-ended ^questions, the objective items are listed. in Table V^I. 

Results " \ 

A summary of student . responses is displayed in Table V-I. In general,^ 
students were satisfied with the TRIO program. . On a 5-point scale where 
five Indicates strong agreement, students responded with a mean of 3.71 ^ 
. to item 8, ''Overall, -I am satisfied with the program:" ^ They would also! 
strongly re conunend: the program t and" relatives (item 9, mean' 4 pi) . 

The staff was viewed as very supportive and accessible (items 3 and 4, means 
4.57 and 3.92 respectively) . ^ \ 

Personally ,. students felt they were more confident, had greater organizaj 
tional,' long range planning; and career planning skills, and were more \ 
aware of University and community resources as a result of being in the \ . 
TRIO program (items 2 , 5; ^7, 6, and 11; means 3.27 ^ 3.96 , 3.45 , 3. 96^ 
i. 35 respectively). -1 

When asked which services or courses had been most helpful to them at the ^ 
^ University ^- . ■ ■ * ^-^ 

— 78. percent indicated counseling through the HELP Center 

- 34 percent found the Reading/Writihg Skills Cen be 
helpful (18 percent specifically mentiori^ S^^ 

- 18 percent mentioned tutoring 
. - ,18 percent found the Math Tutoring Room helpful 

18 percent mentioned Survival Seminars, and 

- 18 percent indicated fitiancial aid as the most helpful service. 

When asked which services, programs, or courses were least helpful: 

. - 14 percent found the Survival Seminar to ^b^ the Jeast helpful 

'.' '■: ■ -'''service , • ' .^^ ■ ,7'-^ ■. . 

.0 - - 6 :percent>ere unable^^^t^^^ of a service that had; not been 

helpful, and .. , . 

- 4. percent foun4 tutoring least helpful. . ' - . 



Among other studentp there were no patterns 'jof least helpful services. 

One suggestion for program improvement was that more tutors; be available; 
for one-to-one help (indicated by 12 percent of the students). Six 
percent of the students suggested one or two seminars during the year 
to provide information about services offered at the University^of 

Minnesota. | . I 

■ ■ , ' J .... . 

Conclusions j 

On .'the whole, students responding to the survey were \upportive of the 
TRIO/Speciai Services program, particularly the cpunseling and tutoring 
services (Reading/Writing Skills Center, the Math Tutorial! Room, and 
HELP Center tutoring). h ^ ! 

While* 18 percent of |. the students found the .Survival Seminar to be the 
most helpfiil service, a fair number (14 percent) found it !to b6 the least 
helpful service. • Better screening and needs assessment- o^ students may 
be necessary prior jto enrolling in the Survival Seminar to insure the 
proper placement of students. I I 



TABLE V-I 



1982-83 

' ICS Student Satisfaction Survey 



•AH Itema used the following 5-point scalei 



strongly 

disagree disagree 



1, 



2 



strongly very strongly 
agree • agree " agree 

3 . 4 • '5 



Items 


N , 


Mean 


Median 


, Mode 


■ , ( , ^ . .-- 

1) The TRIO Program helped me to stav in schorl 


ji 


ji ji 


J 


3 


2) I have more Confidence in myself .as a.student nov'than I 
did last fall as a result of the TRIO ProerAm 


51 


3.27 


3' 


3 


*3) The TRIO staff has been verv suDodrtlve of me In mv 
efforts as 'a student, 


■51 




C 

, J > ' 

i 


5 


4)' The TRIO staff has teen acceBsible to me when I needed heln 






7, 


c 

J , 


*5) ' My skills in organization' have improved this year from 
being iii the TRIO Program, " , 


51 


\ 

I 3 96 

1 


A 


J 


*6) The TRIO Program has helped me to' make career plans.. 


51 


3.96 • 




k 


7) Mv lons^rance ulatinlnp fikillfi havp IpinVnvprI tlilQ vpnr ac 
■ ' .a result of participating.!^ 


Ji 




Q 
J 


3,4 


- 8) Overall, 1 am satisfied with the TRIO Program, 


:..:.5i:.. 


... .3.86 


,:„ ,.,..„„:„i 


' J 1 


j *9) :J would rec«^^ 


.51 
,51 


.: ,.4,51 .: 


5' 


: - -5-^..l'-'. 


•*10) I am more motivated to continue school now than' I.was • 
;•• last -fall, . '/'\:,y .[ , . 


.2.89 


2 


■ 1. • ■'■ 


'ID Because of the TRIO Program, I, am ^moM aware of University ' 
'. ,, 'and community -f^sources; (such as finmal. aid, daycare, 
,. and student support services); and,hOTrto' use, them. ' , '■. 


51. 


..■■3.35 ■ 


3 




■ ■" ' '■. ' '■ " ' . Toial:^; 


/:,51y ■ 


3,71..' 







■ *Stated -in negative tferms in the scale actually used in the" evaluation. To, facilitate Interpretation, the- 
'•rMults. are displayed.: using aU 
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CHAPTER VI 
EXIT REVIEWS AND CASE STUDIES 



Exit Reviews 



At the end of Spring Quarter, each' TRIO/Special Services counselor was 
asked to report on students who left the ICS prograin. For the 19 (22 
percent) ICS students who left school before the end of Spring. Quarter, 
the following reasons were given for leaving the- University: 

% of Total ICS 
Students 



Reason for Leaving School 


Number 


(N = 


Personal 


6 


7Z 


Financial 


'3 


4% 


Attending another school 


6 ■' ■ . 


7% 


Other ' 


4 ■ ■ 


5% 


19 


21% 



All of the students leaving the program had contact with their ^^dvisoi^s 
before withdrawing firoin the JUniversity. 

Case Studies . ' 

Much of the data used in this evaluation is group data which compares 
groups to each-other in tenns of perfoiSiance. While this type of 

information is useful for_ decision-making, by its very nature the 

individual is lost . Who are" the TRIO studen What are they like? 
What are their dreams? To answer some of th^ee questions, and to get . a 
more well rounded view of the program, two students were selected to, 
describe in more depth-using a case study interview. 

Method'. ' ^ - 

Subjec£s: The two subjects interviewed in this section, 
a male and a female, were selected based on staff 
recommendations of students who were fairly representative 
of the ICS population. 

Procedure., 

Students were interviewed and asked to describe themselves, * 
their backgrounds, hobbies, and future plans. 

These interviews are summarized in this section. 

' ■*■■■'. V ■! ' .. ■ ' . ' ■ '"■ ^ ' 

COLLEEN ENGELS comes from a •family*"of artists. Her hobbiep,. developed 
while" living on '^her father's hobby farm, include? Norwegian oil painting 
flying, and sailing. ,She also enjoys reading and writing. ■ ' , 



Before , coming to, General College, Colleen had spent a year traveling alone 
in Europe and three quarters at a local community college. Her basic 
language skills were good, but she was not strong in math and^she had been 
out of school for some time. She is a, single parent with a four year old 
son. Her family history and family relationships left her with very lltfile 
self confidence and self dsteem. Neither of Colleen's .parents are college 
graduates; Colleen entered school with real doubts about her, ability 'to 
succeed but as a believer in honest comiKUnlcatlon and in Working thrbugh 
problems. As a result of participating in TRIO, Colleen says that she Is 

aware of a lot of my abilities and strengths, but I still have 
insecurities. TRIO and the. HELP Center have, encouraged me to 
keep trying. I need .that encoura-gement and support to overcor^e 
my. past. The instructors make me feel like I matter. 

The HELP Center and the TRIO program gave me a chance, I feel very 
hopeful because I have a chance for the future through my education. 

Colleen received a 3,86 CPA for 30 credits during the' 1982-83 academic year. 
She also received a $1,000 scholarship from the Sales and Marketing Execu- 
tives of Minneapolis after being interviewed by a panel of judges. Recently, 
she wrote an articl6: which was, published in the General College Open Book : 
A Journal of Student Writing , It was. a character sketch of a family friend, 
an eighty year old German Jew. 

Currently, Colleen is working with the. TRIO program a s d peer counselor for 
new TRIO students. : burlng Pall Quarter, 1983, at General College, she 
.completed 12 credits- with a GPA of 4.0. Colleen is interested in pursuing . 
a career in businesa and marketing with an emphasis in communications. 

. \, ■ . • ' * 

TOM HINGSBERGER is a ^qulet, serious young man. He enjoys playing Softball 
andXhockey. Tom grew up in Saint Paul where he attended a Catholic grade 
school and public high school. His father died when he was eight, years 
ole. Neither of his parents, graduated from college.. / 

Before\comlng to the University, Tom spent two years at a vocational/ 
technical school. He decided to come to the University and enter the 
Instit^u^e of Technology with a major In: civil .engineering. His determi- 
nation to^make .a better life for himself is clear to those who know him. 

Althdiigh Tom has some good basic skills, especially in math, he was not 
3uccessful Wadfemically in high school. He spent his first* year at General. 
College wTirking hard to develop his study skills, and gain the confidence 
and grade point average he needs to transfer to the Institute of Technology, 

The service most helpful for Tom in his time with the TRIO program was 
cotinselink through the HELP Center. It helped him to plan ahead and to , 
stay on ttack in achieving :his goals. 

During thL 1982-83 school y credits with a 3.54 GPA. 

"He enrolied in General College during Fall ^83, taking a civil engineering : 
class an<i a class -from the math deparm^ He completed 14 credils with ^ 
a GPA of 2.57. Fall Quarter, 



Concluslona • 

Both of these students come from backgrounds that would not predict 
success. After one year at the University » they have been successful 
« and are on their way to realising their dreams. 
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CHAPTER VII • / 
PSYCHOLOGY OF PERSONAL 'EFFECTIVENESS 
EVALUATION : OF A NEW ' COURSE OFFERING . 



Background 

During the first year; of the TRIO/Special Services grant (1980-81) , 
Integrated Course of Study (ICS) students were required to take a 
'two^credlt Survival Seminar each quartervT^ classes, taught by 
-TRIO counselors (for 20 stud were designed ?to meet specif ic 

student needs. Usually, Fall Quarter was^ "dominated, by discussions of 
study skills, with Winter and Spring turning to career issues and the 
problems of student life in a broader context. 

Some students clearly enjoyed- and needed vt^^ .intensive contact with ; 
their TRIO counselor .and peers, However, the majority of ^students 
fouhd three-^quarters* to'-be. minecessary, A compromise plan ;Was adopted 
where all were required to take a ^^Fall Quarter seminar, , and during 
Winter Quarter they could elect to take either a Survival Seminar or a 
specially /selected,;^r^ course. The transitional course was a 

content course combined with, a Siirvival Seminar. During 1981-82,\a 
career planning course (GC 1502) was selected^for this purpose, 'and 
during the 1982-83 year the Psychology ^of "Personal Effectiveness course 
(GC 1701) ' , - . , , " - 

The Psychology of Personal Effectiveness ;cou,rs 

are described in this chapter. Also included here is a class syllabus 
,and a student evaluation summary. ^ - ' 

Course Description 

Psychology of I^^^ beginning level . 

psychology course. The, goals of the course are to introduce students 
to research- findjhgs in\psychology which may be applied to the^r own 
_ l ims^JincLto pr ovide^ p ractic al exercises in examining and chang ing their 
own .behavior. \ 

.Because many TRIO s tudents \ come from non-traditional and^ unsuccessful 
academic 'backgrounds, they are often unresponsive to traditional 
ins t rue tionar methods. For\this reason and because this course was 
combined with a Seminar session, special at^ \V.lon was given to exploring 
innovative instructional, methods* ' 

Beaman et al.f (1981) examined the effects of peer monitoring, through 
the use of mutual study groups ^ on academic performance. They found 
that participation dn the study groups produces^ positive gains in 

.academic achievement, but that this technique is , greatly enhanced by 
the use of a group 'contingency model. Here, ^students are assigned a 
partner or .partners\and ^the ^course grade is based on an average of the 
students' "worker The group coatingency model offers promising results; 
it is easy to implement, 'produces^ only a mirtimal increase in bookkeeping, 
and has a low implementation cost \(Fraser, .et al. , 1977). As Fraser and 

'.associates put -it, two, three and\four l^eads are better than one. 



These iiechniques were incorporated into the class.' Students were 
giv^n an. option to do all class assignments in a group where all 
members received a group grade for the assignment. The class 
requirements included two tests , a behavior self management project 
with a report, and a short research. paper on the project topic. All 
but two students (out of 62) chose to work in study groups for the 
first test and everyone joined a group for the second test._ 

The course iteslf was taught u'sirigjaute^mrapproach, T^^ 
led^lecture/discussions one. day'^a'^week ^f hours for the entire 

class. Topics included': 

• expectations , motives , beliefs , - and values 
•self concept and self esteem 

• attraction, loving/ likitigj and close relationships 

• stress^ anxiety, and depression . \\^_y 

• development themes: identity, career, aging, death and dying 

• sensation seeking I 

• major problems /in living, and 

• .helping ourselyes' and [Others. 

Oh the' secbnd7ciasi3 da^^^^^^ group was divided ■ into three^ 

smaller groups and counselors led.hands-on fejcercises designed to put 
theory presented iri lecture into piractice^ | Techniques included xbl^ 
playing, a stress management fair wh^ 

displayed/ demonstrated^ stress management t^hniques, pen and paper /self 
analysis tools, and a /film.:; 



Student Course Evaluation Summary 

At the end of the quarter, students, rated Ithe course on a 18-iteii 
questionnaire. The f indingsi were: 1 . / 

• overall, students r^ted the course as '^viry good" (4. 18 on a S point 
scale, 1- unsatisfactory .and>^ ' / 

.-#_.nhey^::,f&lt£th%:rhaduJ-e:ar nex^^ onAa 5 point scale where 1 = 



little vand 5 = an exceptional; amount) 

• they rated tbe iris t rue 1 6 r, ^ Sherry ;^R^ ^ 
: 5 poiiit scale >^ ere ^^^^K and^5 = excellent) | ^ 

• the \class membersiv enj (Dyed . 68 on; a 7 point scale) 
and If ound the group te^ a beneificial experience '(S. 93 - 

on a 7' point' scale) ' \ '' ' /• - . 

• the s tuderits ^lso^: "gained a/ themselves .^arid the ■ 
lectvire material as ^i^iresult^^ small groilo : class , and^ f elt it to 
be veil cpordina ted Witb^^^^^ \ 

Tlie individual questlDnsf and: responses to the evaW and the course 

syllabus follow. 
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Summary ^ ; . v . 

The Psychology otV Personal Effectiveness class was :jjseful and enjoyable 
to- students . It ptovided a strong transition class Afoi^ students 
which : couid be followed in Spring. Quarter by a careeV plarining course. 
•All of-'the iresuitsj b'f-th its; continued use in the 

.ICiS - curriculum, \ 
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University :bf College 
Iriterof f ice rMemb 



To: Fred Steinhauser March 31, 1983 

From: Sherry Read 

Re: Evaluation of GC 1701-1, Winter, '83, Psychology of 

Personal Effectiveness ''\ 



Attached you will^ find a copy of the syllabus and evaluation for the 
GC 1701 ciass for TRIO students I taught for your division Winter 
Quarter, 1983, 

In .the way lOf background about the class, you should know that it was 
taught using a team approach • I conducted lectures one day = a: week and 
counselors 'ifrom^t 

. Stewart , anS Diane Wart chow^ small discussion groups one day a week • 
In the; small, groups , students participated exercises designed to put 
the tkeory presented "in lecture into practice. ; While I was responsible 
for the lecture materials V testing, and grading ,^^ t entire teaching 
team was involved -in planning the small group s of the class and 

we met once k week to finalize exercise material and share information 
^ and -ideas • ■ .■ ' ' ■ ■ ,. ^ ■ 

As you can see from the student evaluation of the class, it was "not only' 
successful^ but a rewarding professional experience. We look forward to 
teaching the class again in Winter, '84. 



Attachments 



71 



- , ; , ■• -54' 



■ : . ^^^^ : 

GC 1701 Psychology of Personal Effectiveness 

Instructor ; Sherry Read 

Office ; .124 Nicholson 

376-9610 

TTh 11:15 - 1:30 

', 4.; ■ . . 

MW 9;.30 - 11:00 a.m. 
' TTh 2:00 - 3:00 p.m. 

Or by appointment 

Text ; Grasha, Anthony F. and Kirs chehbaum, Daniel S. Psychology of 
Adjustment and Competence; An Applied Approach * Cambridge, 
Massachusetts; Winthrop Publishers, Inc.;, 1980. 



Phon e : 

Class^ Hours : 
Cre dits ; 
Office Hours ; 



Goals of the Course ; ; - 

1) To present what psychologists have learned about human behavior, 
based on research, 

2) To use this to Examining our own behavior, and 

3) To provide specific skills for changing^ 
is desired. ■ V ' ' ■. 

Logistics ; \ 

This class will be taught two days each week. On Tuesdays, the entire 
class wili meet together for a lecture /discussion, and on Thursdays, 
the class will meet in three 'smaller groups for further discussion, 
exercises, and group work. 

The small groups will.be formed on the second day of class, January 6 , 
in the regularly assigned classroom. 

Course Requirements ; - 



Test #1 (individual or group option) 
Test #2 (individual or group option) 
Individual or group project and report. (3.-5 pages) 
Individual or group ^ paper on project-related topic 
(5 pages)> 

Attendance (beginning January 11, 1983) for 
lecture "Mid small group homework/exercises 



20% 
20% 
20% 
15% 

25% 



100% 



Tests : 



The tests will be a coinbination of objective questions (short answer, * , 
matching, multiple choice and/or true/false) , and short essays. Test 1 
will cover weeks one- through four and Tes t 2 Will cover weeks, five through 
ten only. Both tests will cover lecture .and readings: only .,: Small group 
participation will beVevaluated as part of the attendance requirement. 

broup grading option ; - Students may^^^i take Test .1 and Test 2 in; \ 

a group (2-6- staidents) ^an students will ^ 

receive "the group score as a whole. • ' . ' 



EKLC 



55 



72 



students will select a particular area of personal b@havio7 which* they 

wish to change in order to become more personally effective. I^.ile 

working in groups is highly encouraged, students have the option to 
work alone. One short report is due per group. 

Individual or Group P ape'r; 

In addition to the group project, a short research paper is required on 
a topid related to the group project. Group members may cooperate and v 
turn in one paper for a group grade or work individually for an _ 
individual grade. 

Attebidance : 

• ^ Beginning ^January li, 1983, attend^^ both lecture and, small, groups 

will belmonitored for criBdit. V 

Lecture Topics; Reading Assignments; Tests and Pape r Due Dates : 



Week 1 Jan 4 



iExpectatiori^ course ;requireinents , definining adaptation , 
y adjustment, and competence ; . ; '. ; 

Week 2 Jaii 11. Approaches to adaptation: Basic processes (Oiapter 

Week 3 Jan^ 18 Motives , beliefs , and self concept (Oiapter 3)^. 

, ^ i ' prbjett itopic due and declaration: of group ^ g^^^ option) 

Attraction, loving, and liking (Chapter 4) 

Test 1 

Stress, anxiety, depression (Chapter 5) 



Week 


4 . 


Jan 


25 


Week 


5 


Feb 


1 


Week 


6 


^Feb 


8 


Week 


7 


Feb 


15 


Week 


8 


Ffb 


22 



Week 9 Mar . 1 
Week 10 Mar 8 



Developmental themes: Identity, career, aging, deatn 
and dying (Chapter 6) 

Close encounters (Chapter 7) (Groups project/paper drafts ; 

due),"-; ■' -V ■■' ■ ,• -f"..' ' 

' Sensation seeking/Major problems in life (Chapters 8 and 9) . 

Helping ourselves and others , Psychotherapies : ' old and^ new 
(Chapters lO; 11, 12) , (Group projects/paper due) ; 

Test 2 will be adtninistered during the regularly scheduled 
finals period. , , 



General College 1701 Psychology of Personal Effectiveness 
' Course Outline, 



Week 


Date 


Responsible 


Place' 

Format 


' Topic ■ '■■ ■ ■ 


' Assignment -■ 
M 


■1 


•1-4 


Sherry. , 


Lecture , ■ 


Expectations, course requirements, defining . . 

, aUapLaClOu, aQjUStmcnL, aUQ COnpcLcuCc 






1-6 


Sherry 


Small group ^ 


■ . Group processes, an. exercise in winter survival 




2 


1-11 


Sherry 


lecture 


Approaches.- to adaptation: Basic processes social ■ 
' cognitive .and environmentar factors 


Read« Chapters 
1 and 2 




1-13. 


.Caroline 


Small group ■ 


Cognitiveieaming styles (group work on ' 
projects/paper) ;^ 




3 


•1-18 


Sherry - 

■ * 


.Lecture 


Motives, beliefs,)' and self concept 


■ ' ' ■ ■■ •. -Y"" "•■ ■•' "■•■• ■■' 

Read Chapter 
' 3.' Group pro- . 

ject topic/\ 
. graaing 






Deveriy 


. .omaii' group 


. . values , inner Qirecceu ana ouicr airccica vaiueb 
...... (Levin) * , '\ ■ - ' 


• ; • \ '. 

\ : 




1-25 


Sherry ■ 


Lecture 


. 'Attraction,„ loving|.-and liking ■ ■ - ' f: 


' ■ 

Read Chapter 4 ' 




1-2 7 ■ 


CaEoiine 


Small: group 


Defining your number one priority . 






2-1 : 


, Sherry - 


Test/Lecture group 


'.Tesr.l ■ , ■ ' . ^ ' ■.' 






•2-3, 


Beverly . 


Small group ' 


Career. development . ' ■ . 




D 


6 0 


onerry 


'Inn ^ 11 Va' 

Leciure ' - 


D tress, anxiety, aepression 


XVcaU VjUap LCI ..Jr: 


.J 


2-10 


Jerry • 


Small group 


Relaxation techniques v stress , management 




■ 7 


.2-15 


Sherry 


Lecture • 


Developmental themes: Identity, career, aging, 
■ death and dying / ■ ; •■ 


Read Chapter 6 , 

. ■ .. ■ -1. '.' ' 




.2-17 


Bev, Diane 


Small group , 


\ Risk taking, and A step-wise .approach' towards ,^ 
' analyzing behavior (group work briprojects/paper) 






^2-22' 


Sherry . 


Lecture 


,; Close encounters, issues in relationships; : 
conflicts, power, shyness ' ■ 

.1 . .1 • ' 'i i. — ■ .1 , ' 'i' , 1 1 '■ }' ; ; 


: . Read Chapter 7 ' 

Draft of ' M • 
, group project 




•2-24 


Sherry • 


• Small group ■ , ■ . 


. Conflict^'resolution, personal styles ' 






3-r 


Sherry,, 


Lecture ■ 


■ Sensation seekingi exercise: and,; sports, drugs, and- •. : 
human seiaiality;''Hajor ■problems 'in -H^^ 


; ...fltead'i Chapterslls 



lERIC 




GC 1701 Course, putline, continued 



Week Date 


Person (s). ■ 
Responsible 


Class 
^ Format ' " 


Topic 


■ Assignment ■ 

Due , 




Bev, Diane 


Small group 


Decision making - A look at conflicting values 
and behavior • ' . 




10. 3-8 , 

■ ■ (■ 
. .1 

■ i 


Sherry 

>> 

s 


Lecture ■ 


' Helping odrselves and others, psychotherapies :, 
old and new 


Read Chapters 
10, 11, & 12; 
firouo oTft'lPct/ 

paper due : . 


• 3-ib 


Jerry 


Small troup 






Finals •/ 
Week ; 

■ . . ■ / ■ 


Sherry 


Test/during 
regularly 

,■ assigned ' 

i*hal 


Test 2 








Course Number: 
Instructor: ' 
Quarter: 

Number of Students 
Reaponding: 



^ Student Opinion- Survey - • '''''•\''.'^':''^.'-'y' '^'''y'r' ' 

GC 1701-1, Psychordgy- of Personal Effectiveness 
Jerry Freeman " v 

Winter, »83 

15 - ' 



(In' each of the following response counts, each X = 1 student) 
1. How much have you learned, in this course thus far? 



.little 1 • 

some . 2 XX 

much . ' 3 XXXXXXXX 

very much / 4 jOCXX 

an exceptional amount 5 X: " 



0 
2 
8 

•4 

N =15 



Mean 

Median 

Mode 



= 3 
= 3 
= 3 



27 



All things considered, how would you rate tfie instructor's teaching 
in this course? ' , 



unsatisfactory, 
marginal 
fairly good 
very good 
excellent 



XX 

XXXXXXXX 
XXXXX ' 



0 
0. 
2 
8 
_5 
N =15 



Mean. 

Medi^ 

Mode 



4.2 

4 

.4 



3. All things considered^ how would you rate this course? 



unsatisfactory 
marginal 
fairly good 

excellent 



1 

2 X 

3 XXXXXXX 

-4-=XXX3QC=^ 
5 XX . 



0 
1 
7 



N =15 



Mean 
Median 

=Mode=" 



3.53 

3 

=3— 



4. The material presented in. Thursday's class was well coordinated with 
the lecture tTDpics. ' 



strongly disagree. 1 

moderately disagree 2 

slightly disagree ' .3 

sliglitly agree ; 4 .JOCX 

moderately agree ^ 5 XXX ' 

strongly agree 6 XXXXX 

most strongly agree 7 XX 



0 
0 
0 
'3 
3 
5 

,N =13 



Mean = 5.46 
Median = 6^ 
Mode = 6' 



1 gained a 'better understanding of the lecture materials as a result of 
participating' in Thursday's class. 



EKLC 



strongly disagree 1 

moderately disagree 2 

slightly disagree .3 

slightly agree ' - i . 4 • XXX ' 

moderately agree 5 XXXXX 

strongly agree 6 X r~ 

most; strongly agree 7 XXXX 



• ' 0 

■ 0 

- . 0 
3 
5 
1 
_4 



Mean • 

Median 

Mode 



5.46 

5 

5 



GC 1701-1, W.-'83, J. Freeman 

4f 
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I gained a better understanding of myself as a result of^participating 
in the exercises presented ^in Thursday's class. v * 



r 

strongly disagree ' 1 

moderately "disagree 2 

slightly disagree '3 

slightly agree . 4 

moderately agree* 5' 
strongly agree * 6 

most strongly agree 7 



,XXX 
XXX 
XXX 
XXXX' 



0 

.0 
0 

V.3 
3 
3 
'4 
=13 



Mean 
'Median 
Mode ;^ 



62 



Comments , ^ ^ 

Severjal students commented that they enjoyed the instructor and found the 
class to be very interesting. 

Several students indicated that 'they liked the idea of "the small group and 
found the exercises useful., _ 

One student felt the exam should have been announced earlier, _ 



Course Number: ■ 

Instructor: 

Quarter: 

Number of Students 
Responding: 



Student Opinion Survey 
1-1, Psycho^j 



GC 170 
Caroline Gilbert 
Winter, '83^ 



gy of Personal Effectiveness 



(In each of the following response counts, each X « 1 student.) 
How miich h^ve you learned in this course thus far? 



little 



some \ 
much L * 
very mucK 

aa exceptional amount 

\ 

All things considered , 
this course? 

unsatisfactory . 
marginal 
fairly good 
very good \v. 
excellent ' \ 



X 

XXXXX 

XX; 

X 



N= 



Mean * 
Median : 
Mode 



3.33 

3 
3 



how would you- rate this, instructor's teaching in 



X 

XXXX 
XXXX 



1 
4^ 
0 

N= 9 



Mean 

Median 

Mode 



3.77 

4 

3,5 



All things considered, how would you rate this coursed 



unsatisfactory\ 
marginal \ 
fairly good \ 

Jj^xy^o M 



1 

2 X 

3 XXXX 

4 XX 



0 ^ 



Mean 

Median 

Mode 



3.55 

3 

3 



excellent 



5 XXo 



1 
N= 9 



The material presented in Thursday's class was well coordinated with the 
lecture topics. | 

.' ■■ . ■ I ■ ■■ . . 

strongly disagree^ 
\moderately disagree 
slightly disagree • 
slightly agree ; 
moderately agree v 
strongly agree ^ ■ 
most strongly agree 



1 




\\':: 






2 X 










3 


N 


' 0 . 


Mean 


= 5.44 


4 X 




1 


Median 


= 6 


5 X 




' 1 


Mode 


= 6 


6 XXXX 




4 • 






7-XX 


. N: 


2 

= 9 







I gained a better understanding of the lecture 
participating in Thursday's class. 



material as a result of 



strongly^ disagree < 
moderately disagree 
.slightly (iisagree 
slightly ^gree ' 
moderately ^agree ■ 
^strongly agi^e: ' 
\ mos t ' s t r on gly . ^ag r ee 



X 

X- 

XXXX 

XX 

X 



6i 



0 

I 

0 

• 1 

4 
2 

9 



Me an 

Median 

Mode 



= 4.33 

5-. 
= 5 



GC 1701-1, W '83, C. Gilbert 



I gained a better understanding of myself as a result of participating 
in the exercises presented in Thursday's class. 



strongly disagree 


1 


0. 




moderately disagree 


2^ 


0 




slightly disagree 


3 X 


1 


Mean =5.9 


slightly agree ^ 


4c - 


0 


Median = 6 


moderately agree 


5 X 


1 


Mode =6 


strongly agree 


6 XXXX ■ 


4 




most strongly agree 


7 XXK 


3 

N='9 ' 





Course Number: 

instructors: 

Quarter: 

Number of Students 
Responding: 



, Student Oginlon Survey * i • 

GC 1701-1, Psychology of Personal Ef f-ectiveriess 
Beverly Stev;art/Diane Wartchow ' 
Winter,. V83 . ' 



11 



(In each of the following response counts, each X = 1 student.) 



How* much have you learned in this course thus far? 



little 


IX 


1 


■* - * . . 


s ome 


9 YV 


2 


Mean < 3-00 


much 


3 XXXXX 


5 


. Median . F 3 


very, mucn 


/• vv 


2 


Modq 3 » • 


aQ exceptional amouirt 


5 X . 


i 


" . * 




N==' 


11 




All things considered. 


.V ■ ■ 
how would you rate this 


instructor '*s teaching . 


this course? 








unsacxsracEory 


1 

X ■ 


0 9 - . 




marginal 


2 X 




^Mean « 3-45 


fairly good 


3 XXXXX - 


5 • 


Median 3 


yety goo a j 


A YYYY 
t AAAA 


4 


Mode .= 3 . 


excellent 


5 X 


1 




« ' '■ ' 




U 


y ■ » ■ ' ■ " -. 


'All things considered. 


how woul4 you rate this 


course? 




unsatisfactory 


1 


0 




marginal ■'^ 


2 X 


1 


Mean^ = 3,45 


fairly good 


3 XXXXXX 


6 


Meidian = 3 ^ 


very good 


4 XX - 


2 


Mode 3 . 


excellent 


5 XX 


2 






N== 


11 




The material presented 


in Thursday's class was 


well coordinated with 


lecture topics. - ' 






• , . . . 


strongly disagree 




0 




moderately disagree 


2 


0 ' 




slightly disagree 


3 X . ' . 


1 


Mean =5.10 


slightly agree 


- 4 XX • ' 


2 • 


Median " 5 


moderately agree 


5. XXXX 


A 


Mode = '5 


strongly agree 


6 XXX * 


3 


V ^ ■•,,*■■ , 


mos t* s t rongly agree 


7 X^, 


"l ^ 






N= 


11 





I gained a ^better understanding of the Tecture material as a result of 
participating in Thursday's class. 



strongly disagree 1 

moderately disagree .2 
slightly disagree , 3 XXX 

slightly :agree ; . 4 XXX 

moderately agree 5 XXX 

strongly agree 6 XX,: 

most strongly agree : 7^ 



0 

9 
3 
3 

2 
_0 
N»' ii: 



Mean « "4. 36 
Median « .4.5 
Mode ' « 3,4,5 



GC 1701-1, ^83, B. Stewart/D. Wartchow 
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6V I gained a better understanding of myself as a result': of participating 
in the exercises presentecl in Thursday ':S class, • ^ 



strongly disagree 
moderately disagree 
slightly dis^agree 
slightly agree 
moderately agree 
strongly agree 
mo3t strongly agree 



I ' , ■ 


0 


2 .- 


0 


3 


0 


4 XX 


2 


"5- ' • 


li) 


6 XXXXXX 


6" 


7 XXX 


3 

N» 11, 



Mean 

Median 

Mode 



5.91 

6 

6 



Course Number: 

Instructor: 

Quarter: 

Number of Studients 



Student Opinion Survey 

GC' 1701-1, Psychology of Persona 
Sherry Read- 
Winter, 1983 
33 



L EfiE6ctiveness 



. Responding: j 

(In each of the, following response counts, each X = 1 st^udent) 
1. , How much have you learned in this course thus far? 



little ■ \ ■ 1 

some ^ 2 XXXXXX 

much / 3 XXXXXXXXXXXXX 

very much< 4 XXXXXXXXXXXX 

.an exceptional amount 5 XX 




Mean \=' 3.30 
Median \=» 3 
Mode V 3 



2. All ttiings considered, how would you rate this instructor's teaching it 
this bourse? / / 



unsatisfactory 
marginal 
fairly good 
very good 
excellent 



1 
2 

3 XXXXXXXXXX 

4 XXXXXXXXXXXXXX 

5 XXXXXXXXX 



10 

' 14 

' -J 
N= 33. 



Mean 
Median 
^Mode 



3^97 



3." All tjhings considered," how wbuld^^ this course? 



unsatisfactory 
marginal 
fairly good 
veryl good 
excellent 



1 

-2 XX 

3. XXXXXJDOOCX V ^ 

4 XXXXXXXXXXXXXXXXX 

5 XXXX* 



2 

■ io 
1? 

N« 33 



Mean 

Median 

Mode 



4.1 

4 



4. The' instructor presents the- sub ,1ect matter clearly. 



strongly disagree 
moderately disagree 
slightly disagree 
slightly agree 
mojderately agree 
strongly agree ^ 
most strongly 'agree 



1 ' 

2 

3 

4 XXXX 

5 XXXXXXXXXXXX 

6 XXXXXX)QCX ' 

7 XXXXXXX 



' : 4 

12 

i: 1 

;N= 32 



Mean 

Median 

Mode 



= 5.59 
= 5.5 

= 5 



5. I have achidved a fundamental grasp of what the j course material Is ^abo.at. 



strongly disagree 
moderately disagree 
slJightly disagree 
s1l{ghtly agree 
moderately; agree 
strpng'ly agree 
most strongly "agree 



^1 

2 

3 X 

A XXXXXX 

5" xxxxxxxxxxxxxx 

6 XXXXXXX • 

7 XXX 

- 65 



'1 

,6 
14 
7 
_3 
N= 31 



Mean ' = 5". 16 
Median = 5 
-Mode -—==--5 — 
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6. The instructor seems well prepared for class. 



strongly dlsa^ee 
moderately disagree 
slightly disagree 
slightly agree 
moderately agree 
strongly agree 
most strongly agree 



1 

2 X. 

3 X 
4-XX 

.5 XXXXXXXXXX 
6 XXXXXXXXXXX 
. 7 XXXXXXX'** 



1 
1 
2 
10 
11. 
Ji 
32 



Mean ^ 

Median 

Mode 



5.56 

6 

6 



7,, The, instructor is approachable. 



strongly disagree . 
moderately disagree 
slightly disagree* 
slightly agree 
moderately agree 
strongly agree 
most strongly agree 



2 








= 5/85 


3 


XX 


2 


Mean 


4 


XXX „ 


3 


Median 


= 6 


5- 


XXXXX 


5 


Mode 


= 7 


6 


XXXXXXXXXXX • 


11 






7. 


xxxxxxxxxxxx 


'12 

N= 33 







8. The instructor clearly defines student responsibilities in the course. 



strongly disagree - 1 

moderately disagree 2 XX, / 

slightly disagree 3 . 

slightly agree 4 XXXXXX 

moderately agree 5 XXXXXX 

strongly agree 6 XXXXXXXXXX 

most strongly agree 7 XXXXXXX 



6 
6 
10 

N= 31 



Mean 

Median 

Mode 



5. 39 

6 
6 



9. Th^ instructor gives the impression of respecting students as persons. 



strongly disagree 1 

moderately disagree ^ 2 

slightly disagree ' " 3 

slightly agree / 4 

moderately agree 5 

strongly agree 6 

most strongly agree 7 



XXXX 
XXXX 

XXXXXXXX 
XXXXXXXXXXXXXXX 



•4 
4 
8 
15 

N« 32 



Mean 

Median 

Mode 



5.97 

6 

7 



10. The instructor gives encouragement to me as a student. 



strongly disagree 
moderately disagree 
slightly .disagree 
slightly agree 
moderately agree ' 
strongly agree 
most strongly agree 



1 

2 X '^ 

3 XX 

4 XXXXX 

5 XXXXXXXXX 

6 tXXXXXXXX 

7 XXXXPC 



1 
2 
5 
9 
8 

31 



Mean 

Median 

Mode' 



5.26 

5 
5 



11. 



student Opinion Survey GC 1701-1 1983 -3- 
The procedures if or determining grades were appropriate for the course. 



strongly disagree 1 
moderately disagree * 2 

slightly disagree 3 XX 
slightly agree ; 4; XXXXXXKX 

moderately agree » 5 XXXXX3C 

strongly agree 6 XXXXXX 

most str^ongly agi^ee 7 XXXXXXXX 



2 
8 
6 
6 
_8 
N= 30 



Mean 

Median 

Modes 



5.33 

5 

4,7 



12. The textbook was Interesting, 



strongly disagree 
moderately disagree 
slightly disagree , 
slightly, agree 
moderately ^gree 
strongly ap.r'cie 
most strongly agree 



1 ]CX 
1 XXX 

3 X : - 

XXXXXXX 
XXilQCXXXX 
XX30C 
XXl'vXXX 



4 
5 
6 
7 



2 






3 






1 


Mean 


= 4.68 


7 


Median 


= 5 . 


8 


Mode 


= 5 


4 






6 






31 







13. Tlie overall quality of the exatns was good. 



strongly disagree 


1 










moderately disagree 


2 








Mean . = 5.50 


slightly diaagrive 


3 


XX- ■ 




'1 


sligiiCly agree 


4 


XXX 




3 


Median = 6 


Mnoderately aigree 


5 


xxxxxxxxx- 




9 


Mode ' =6 


strongly agree. 


6 


xxxxxxxxxxxxx 




13 




most stronfjiy ^a-gree 


7 


xxxxx 




5 








N= 


32 





14. I onjoy^jd the el^^ss fo^tmat (disoussion/lecture one day a week and small group 
exercises one day a week).. 

s t7:ougly di s agree 
moderately disagree 
slightly disagree 
slightly a'^xee 
inoaerately agre>e 
• strongly r^ree 
most strongly agree 

15. I fourd che group Tcest taking to b^e a beneficial experience. 



1 


X 


1 ■ 






2 


X . 


1 






n 


XX 


2 


Mean 


= 5.68 


\ 


.XXX 


3 


Median 


='6.5 




XXXX 




Mode ■ 


= 7 


6* 


XXXXX 


3 






7 


XXXXXXXXXXXXXXX 


15 
ri= 31 







stror.tgly disagree . 
moderately disagree 
slifihtly >l-»s'agree 
s Liightly agree 
mc^^erately agree 
strongly agree 
most .strongly agree 



X 

X 

XX 

XX 

X 



. 5 . XXXXX 
7 XXXXXXXXXXXXXXXXXX 



1 






1 






2 


Mean 


= 5.93 


2 


Median 


, = 7 


1 


Moide 




5 






18 






30 - 
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16 • The material presented Li 
the lecture topics. 

strongly disagree 1 

moderately disagree 2 

slightly disagree 3. 

slightly agree 4 

mpderately agree 5 

strongly 'agree 6 

most strongly agree 7 



'ursday's class was well coordinated with 



X 
X 

XXXXXX 
XXXXXXXX 
XXXXXXXXXXX]? 
XXXXX 



1. 
1 

6 
8 

12 
_5 
N= 33 



Mean 

Median 

Mode 



5.33 

5 

6 



17. I gained a better understanding of the lecture material as a result 
-of participating in Thursday's class. 



strongly disagree 1 

moderately disagree 2 

slightly disagree 3 

slightly agree 4 

moderately agree 5 

strongly agree 6 

.most strongly agree 7 



X 

XXX 

XXXXXXX 
XXXXXXXXXXXX 
XXXXX 
XXXXX 



1 

3 
7 

• 1?. 
5 

N* 33 



Mean 

Median 

Mode 



4.97 

5 



18. I gained <l setter understsndir , of .myself as a result of participating 
in the exercises presented i? Thursday '.s class." 



strongly disagree 1 

moderately disagree 2 

slightly disagree " 3 
slightly agree 

moderately >5gree 5 

strongly agree 6 

most BtiTongly agree 7 



X 

4. XXXXX 
XXXX 

XXXXXXXXXXXXX 
XXXXXXXXXX 



1 
5 

4 

. 13 
10 
N= 33 



Mean 

Median 

Mode 



= 5,79 
= 6 
= 6 



19. Comments *(on Tuesday's lecture class only) 



Several students commented that the crurse helped their to cope more 
effectively in their lives (in school arid in tneir personal livea , . 
Es.pecially helpful was the section on stress and stress management. 

The students indicated that they enjoyed the instructor; Sheri-y Read, 
as a person and found her to be knowledgeable and enthusiastic about 
the material. 

Suggestions for' change centered around the class size ,» which ihany 
students felt 4as too large. (N=6 7 students) . Students also felt that 
there were too few lectutes and too much material covered: 



68 
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-..CHAPTER VIII 
SUMMER INSTITUTE 



Program Description 

The University .of Minnesota Summer .Institut,e (SI) is a six-week program 
designed to help low-Income minority students bridge the gap between 
high school or juniot. college and university life. This program is a 
cooperative effort between the Office of Minority and Special Student 
Affairs (OMSSA) , the College of Liberal Arts (CLA) , the University Summer 
Session, General College, s^nd the TR IO/Specia l Services program. The 
Summer Institute provides new students with a head start in college prior 
to fall quarter, where they may sharpen their basic academic skills and 
familiarize themselves with the. university campus and its inner workings. 
Students receive orientation, individual counseling, and classroom 
instruction in basic skills, and tutoring if necessary. All of. the 
courses are taken for college credit. ... / 

•In addition to academic work, Summer Institute staff also schedule a 
number of social events for the students., (A calendar of events is 
included in this chapter.) There are free movies every Wednesday night 
featuring "Startrek II: The Vrath of Khan," '"Caddy Shack," "For Your 
Eyes Only," and "Stripes" iu 1983. Other activities includied a picnic 
at Minnehaha Park, the Apple River, oLh-nx ocations, a trip to the 200, 
skating, and .events sponsored by ;^twdent cultural centers. The Summer 
Institute ended with a recognition dlam' : for the students and staff. 
Through these activities, students bl^ .:ule to develop friendships with 
their peers and their teachers. 

*■ ' ' ■ , ■ ■ 

Student Deiii OH'';/i,'hjw C l?r ofile (presented in Table VIII-I) 
■ ♦ 

During the y^j- -^inm'.r IriBritutie, 109 students were eligible fc- Special 
iServices. -li.- xs^Ilowing d' ''>p,T;aphic information -was collected as . 
students euterac. SI. . , . s 

The average age of the students was 22.07, and there were more males 
(58 percent) than females- (42 percent). Virtually all of the students 
received financiaj. aid (98 percent). About 45 p.erc'ent of the students, 
had definite work plans,, 22 percent were unsure, . and 34 percent were ncpt 
planning to work. ' l 

I „ ■ ; . ■ ^ ■ ' ., 

A majority of the studcacs\j[59 percent) had been out of. school for less 
than a year when they enrolled in SI. However, SI also included a high 
proportion of student^ who had been out of school for an extended perio^ , 
with nine percent out of school for more than ten years. 

■ " ■ . • , ■ . ■ ' * ■ ' . ,* 

SI students began at the yniversLty with high academic aspirations. 
Eighty-five, percent (85 percent) planned to complete. a bachelor* s degree 
or higher. SI studenta alsp planned to go intp highly tjBchnical fields 
by selecting majors in math or t^tie ^ medical science 

(16 percent) , and ^businiesia (15 percent) , com^^ less 1:han" 8; percent 

majoring in this humanities i social s and education combined. 

LjX7.eaty^jaeri^^a^ 

major uponAent^ing the ^^S^ , • • v . , 

.• ■ . , ' f'88' • ' ■ ■ 



\ 



Student Monitoring \^ 

Students ftfom the 1963 Summer Institute, will be monitored for progress 
during the 1983-84 academic year so thal\ the ef fectivenesfj of the summer 
program may be assessed* \ 



SUMMER INSTITUTE CALENDER OF EVENTS 
1983 



Please make sure you sign the activity sheet, for each event you p an to attend. 
This will help us determine how much transportation, if any, we will need to 
provide fo^; the event. Look for the activity sign-up sheets every Monday in 
your Math class. 



Monday 



Tuesday 



Picnic Minn- 
ehaha Park 
12 noon 



Thursday- 



fa 17 
.. Free Movie5 
"Star Trekll 
the Wrath of 
Khan" 



12 



19 - 
Trip to 
the ZOO 



1^3 J 14 

Movie 

"Caddy Shack"! skating 



20 



Movie 
"For- Your 
Eyes Only" 



21 



Fri da y - 



Saturday 



16 



22 



OPEN 



23 
PICNIC 
I ■ by RAZA 
Student 
Cultural 
Center 



OPEN . 



25 



1 Aug. 



L26 



27 



28 



Movie 

"Arthur 
Arthur" 



3 14 
Movie 

"My Favorite 
Year" 



10; ■ m 

Movie 
'^stripes" 



29 



Picnic 
Apple River I 



OPEN 



6 



Outing 



12 



113 
Outing 



rV4 



OPEN 



15 



16- 



18 



V9~-T 
Recognition 
Dinner 



20- 



OPEN 



m 



• TABLE VIIM 

; 1983 
Sumer Institute 
Student Demographic Profile 



Nl 



91 



1. Age (N-109) Mean (X) « 22.07 


1 


2. Sex Ji_- _L 






Female , «5! 






Male , \ 6^ 58% 






Total\Ul ■ 100% 




- 


3, Ethnic Background' _1_ 


_L 




' American Indian ' 14 


12.5!2 , 




Asian American '♦t . 


IT S2 

Jf 1 JA 




Black (non- 29 


" 20.0% 




Hispanic) 






Hispanic 25 


22.0% 




Caucasian (non- i 


IM 




Hispanic) 






. Total • 112 


Ml 




k. Receiving Financial Aid 


N I 




■•..Yes / 


,108 98% 




.No 


2 2% 




.<,. Total 


110 100% 




5. Working While Attending College N_ 


k 


No ; ' ■ 


37.^ 




Yes, 1-10 hours/week 


2^3 


in ' 


Yes, 11-20 'hours /week ^ 


... 19 ■ 


17% 


Yes, 21-35 hours/week 


5, 


5% 


Yes, 36 or raore hours/week 


■ . 2 


, 2% 


Not sure 


Ik 


22% 


Total 


ir 


100% 
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6, Years Since last Attended School N 



Less than 1 year 
1-2 years 
3-5 years 
6-10 years ' 
More than 10 years 



Total 



7. Highest Degree Aspirations 

None • 
' Certificate 
, Associate 

bachelors, 

Masters degree 

Doctorate degree 

. . • ' ■ ' • Total 



8. Major 



„ Undecided 
Business 
Humanities 
Social Science 
Math or Science 
■Medical 'Science. 
Education 
Other 



Total 



66 
11 
18 
6 

J 
111 



.5 
6 

. 5 
43 
26 

Ji 
109 

N 

^23' 
17 
2 

2. 
33 
18. 

4 

J2 
111 



CHAPTER IX 
HANDICAPPED STUDENT SERVICES: 
TRAINING FOR THE KURZWEIL READING MACHINE. 



fhe University of Minnesota recently acquired aKurzweil Reading Machine ' 
through a grant from the Xerox Corporation. The Kurzweil Rfe^ding Machine 
reads aloud in computer generated speech virtually any English, language^ 
document which is machine printed or typewritten. This machine is used 
primarily- to provide greater access to higher education for blind, visually 
impairedi and physically disabled students. 

The TRIO/Special Services program has provided funding for training 
students to > use the Kurzweil Reader. Training pqnsists of six hours of 
individual instruction and six hours of supervised machine ^use to become 
'proficient, * - \; 

A letter from Roger Drewicke of the Handicapped Resource Office follows, 
outlining the logistics of the training, evaluation plans, a trainer job 
description, and a copy of the grant application to the Xerox Corporation, 
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UNIVERSITYOF MINNESOTA 



Office of tfje Vice Prosldent for Student Affairs 
(Morrill Hall 

100 Churcfi Street S.E. 
Minneapolis, Minnesota 55455 



June 8, 1983 



MEMORANDUM 



TO: Terry Collins ' ' , • 

TRIO ' , . 

FROM: Roger A. Drewicke - • 

Handicapped Resource Office 

SUBJECT: Kurzweil Training Documentation _ ^. 

■ " '\ ■ " ' J- ■ ^ 

As you requested, I am sending you information that will' document 
Kurzweil training provided to visually, impaired'students through the $500 
contribution from your program, Special Services for Disadvantaged Students. / 
This information includes a description of the Kurzweil Reading Machine, 
a description of the training services purchased with- your TRIO funds, 
and lists of students who have been trained, on the machine thus far as well 
a^" those scheduled for* training. this summer. For your information, I am' 
a 0 sending you a- copy of the University's application to the Xerox 
Corporation for the grant ,of the Kurzweil Machine.. • ^ . 

In brief, the Kurzweil Reading Machine is; a computer that has the 
special capability of recognizing optical c-haracters and reproducing what 
it scans in synthetic i^^iech for visually impaired persons. One of these 
machines was awar*d to the University last summpr by the Xerox Corporation 
•as part of its college donation program. The machine has been located 
in 308 Wilson Library, one of the reading rooms for visually impaircjd • 
students. Wilson Library has sent -one of its senior librarians to the 
Kurzweil Center in Cambridge, Massachusetts I'or training on the machine, _ 
•and this staff person, Tim McCfusky, assumes responsibility for working with ■ 
my office on disseminating information about -the machine and on scheduling and 
training arrangements for students. The Kurzweil Center recommends that 
students receive approximately twelve hours of training on the machine before 
they become certified as regular users. The machine provides 'a useful 
supplement to" the variety of methods ;(readers, magnifiers, tapes, and _ _ 
■ brai-lle) that visually impaired students, use in'^reading educational materials. 
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Memorandum to Terry Collins 
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IL 15 especially helpful for students who need to use the collection of 
booKs at the library for carrying out research. As part of its maintenance 
.corttract, the Kurzweil Center regularly provides its clients with updatey 
software and circuit boards -Incorporating improvements in the' scanning ^ 
capability and voice quality of the machine. The University'^ machine, . 
for example, is scheduled to re<;eive by this fall a new voice board that 
will enable new users to' understand its synthetic speech without the 
period of adjustment that the existing voice requires. 

Last winter, your program made available for the remainder ' 
fiscal year $500 of TRIO funds for the purpose of supplementing 
training of visually impaired/students on the Kurzweil Reading ' >.e. , 
With' these funds, Wilson library has employed 1:wo undergraduiUe .istants 
.to serve as Kurzweil trainer^. T.hese students are familiar with LiSo special 
'resources aviiilable to visually'impaired students at "Wilsort Library, and 
they are expert in the operation of the machine. They are supervised by 
Tim McClusky, the manager ofi the maehine, and they work wifJi trainees on 
a flexible part-time, b.asis. J They arrange schedules for students and they ' 
certify students as users when training has been completeo, ihus far, eleven 
students have completed training on the Kurzweil machine dnd have been 
certified as eligible users Ah additional seven students are in the process 
of receiving training. Twoistudents have discovered that the machine has 
limited utility for them an|d have decided to withdraw from training. In 
addition, fourteen students! have asked that their names be placed on the list 
. of»students scheduled to rebeive training during, the. -summer. All of the 
thirty twoSstudents trained! or scheduled for training on tffe machine are 
visually .irrtpaired arid all of them are. legally blind. Fifteen of these 
students have no usable reabihg or travel vision and, seventeen of them have 
low vision. Information abbut the machine ha? been provided to students with 
learning disabilities and/some experimental training has been provided to a. 
■few of these students. Howuver," liUle attepipt has been made to-actively 
involve students who have dyslexia in the training program*. Training resources 
are limited and interest on] the part of both students and reading specialists 
is not high. There is doubt about how useful the reading machine (especial ly 
with its present limitations) is for students with perceptual handicaps- that 
are more involved than the ^pairment of vision. 



' * It is too early in thejcourse of the Kurzweil project tb fully or 
reliJbly evaluate what impact the machine has on the educational progress of 
visually impaired students; -It should be noted- that the University is . 
committed fbAiaintaining the machine for' at least a two-year period. At 
the end of this period, thelproject will.be evaluated to determine how well 
the machine is providing access to written materials and facilitating effective 
use ofracademic support services. Student evaluations will be collected and 
record? will be reviewed to answerr-such questions as the following: How many"; 
students have initiated arid completed training on the machine. • How extensively 
is the mechirie being used, ^nd is' there an increasing or decreasing pattern 
of tise. Are there qualitative and quantitative advantages that the,machirife- . 
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holds over other reading methods 1n terms of costs, Independence, convenience 
of scheduling, research and study practice^, etc. What Improvements are 
being developed with the machine and what Impact will these have on its 
utility. The information assembled in this evalinitlon will be reviewed In 
relation to the enrollment and retention rates and the educational field 
distribution of visually imi.^lred studentsj 

' Although a formal evaluation has not >^t been conducted. concerrJng the 
effectiveness of the machine as an educat1o!nal aid, some observations can 
be made on the basis of project monitoring and consultation With students. 
All of the students trained or being trained on the machine appear to be . 
making satisfactory progress toward their immediate educational objectives. 
The availabnity of the machine, has been the primary reason for the decisiom 
on the part of two of these students to return to the University to continue 
work on their educational goals. Another student has found the machine 
instrumental in completing her degree: after finishing essential coursework 
on an undergraduate degree several years ago. she is now using the machine 
as a reading aid for work on several research papers she is completing in 
order to graduate. The consensus on the part of the students trained thus 
far is that the machine is,^ useful reading tool that makes the (ibrary a 
more attractive study area and that makes library resources sign Jficantly 
^rnore accessible. . r 7 

The project plan for the coming year Is to continue training students 
in the operation of the machine. In addition, a study wi>l be conducted in 
conjunction with staff of the Universtty Computer Centers to explore ways 
in which a connection with the Cyber Computer can increase the uses of f:hB - 
machine. The Kurzwell Reader Room is beirig equipped with a phone line and a 
. CRT. The machine will thus be able to provide speech 'output facilitdtino 
Interactive work with the compute r. It may be feaslble-to Scan and record 
books In the memory of the main frame computer so that students with personal 
computers possessing synthetic speech will* have access to' a larger variety 
of educational printed raaterial-yia their phones. Th»» plan for the ccming 
year also calls for the acquisition of a greater vatiety of.equlpfnent for 
the reading rooms in Wilson Library, Including recorders, typewriters, 
braillers, and closed-circuit TV magnifiers. It is expected that Increased 
reading resources at the library will realize more t)f the iJotential of ttie 
Kurzwell Reading Machine. That Is, instead of going. to Wilson sfieclfically 
to use the Kurzwell Reading Machine, students will ba more Hkely to go 
there to use the library and employ tbe reading machine iss one of several 
tools available to them for the purpose. 

Needless to say, I appreciate the assistance you hav7 prov1d'**d to the 
Kurzwell Project, Use of undergraduate student trainers is proving to be 
very successful. In some respects, tifvey can demonstrate advantages and 
model uses of cthe machine. more effectively than can regular library staff. 
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This Is especially important in view of the fact that students generally 
need a positive initial experience with th6 machine and a good disal of 
practice time with it (at least at this stage in the development of the 
voice quality) in ordeir to determine clearly how useful it 'will be in 
meeting their individual reading nee.ds.. Please let me know if any 
additional information would be helpful for your reporting purposes.. 



RAD/dbr 



Enclosures 

cc: -Tim McClusky 




Kurzweil Reading Machine Trainers 
Job Description 



During the winter quarter of 1983, Wilson Library, with $500 contributed 
by General College's Special Services for Disadvantaged Students Program, 
employed two undergraduate assistants on a part-time basis to help tr^in _ 
visually impaired students in the operation of .,the Kurzweil Reading Machine. 
The undergraduate assistants weVe hired and supervi sed by Tim McCluskey , 
the senior librarian responsible for the management of the Kurzweil 
Reading Machine. The assistants worked with a variety of students and 
assumed responsibility-for . the complete training of some students. 

Training activities consisted of the following: 

1) I ntroducing students to appropriate contact persons at thell^ 
a nd providing them with an orientation to_speciall1brary ^resou^^ 
This included providing tours of the reading rooms 1n Wilson library 
and acquainting students with Special Reference, book- retrieval , 
and otfier services provided by library staff. . 

2) In troducing students to the basic capabilities and l imitations- of 
the readi ng machine and teachi ng them its opera ti ng system. Students 
needed to learn how to set voice controls for maximum ,inte.lligibility, 
how to adjust scanning and learning controls to accommodate various 
print styles and formats, and how to use memory controls for such 

• purposes^as- reviewing, taking notes, and^^c - 

3) Supervi si ng student practice on tKe ;machi ne . ITiis TfTclude^^ 

up exercises of various kinds enabling students to gain proficiency 
in the operation of the machine and familiarity with processes for 
solving problems connected with degrad print, pictures, multiple 
columns, and varying print styles. 

4) . Preparing suppleitieiital training materials. This included assembl ing. 

practi ce materi al s , dup 1 1 cati ng the manual and o?ther i nstructi onal 
tapes, compiling and duplicating a braille list of the machine's > 
• special commands, etc. 



Xerox announces a grairt 

of reading machines forthe blind 



Xerox Corporation has announced it will be donating 100 Kurxweil Readi 
Machines forthe blind, to U.S. colleges and universities.. 

((The Kurzweii Reading Machine is t\ device that will automatically read i 
uis);nthetlc voice virtually any English language document, printed or 
^typewritten.) 

This application is being sent to potentially qualified institutions of high 
learning, as an invitationio request consideration under the grant. 

Colleges or universities who meet the criteria set out below should com] 
this application and send it to: 

Contributions Departmetnt 
Xerox Corporation 
Box 1600 

Stamford; CT 06904 

To receive consideration, applications must be submitted not later than 
March 12, 1982. 



ApplEcation for Kunsweil Reading MacH 



C^llegeAJniversity 


University 'of Minnesota - Twin Cities Campus 


Address: . 


7 MorrfTl Hall/100 Church St. S.E./Hpls. , WJ 55fli 


Teieph9ne: 


: . C612) 375-2727 "^^^^ ' -^^ " ' • --~---r~^^^ 


Contact Person: 


■ ,Dr. -.Roger A. Drewicke, Handicapped Resource Offici 



Statementof 
Purpose 



* In response to initiatives begun during the Inter- 
national Year of pisablckJ.Perspns^Xerox seeks a 
means of making an bngoing impact on the lives 
of Americans with disabilities , in a way that will 
assist them t6;become productive and 
iridependent.. 



* Specifically, our objective is to open to the bll 
and visually impaired new opportunities for; 
higher education to the full limitis of their pote 
through greatly enlarged access to the resoti 
of the academic libraries of American college 
and universities. 



Selection 
Criteria 



Selection of redpienls under the Kurzweii Read- 
ing Machine grant from Xerox will be based pri- 
marily on th^ following criteria, which are listed in 
gerwral order of irnportarice^^ ^ 

• numberof blind or visually imp^^ ina 
degree^rantlng prognam oftwq yei^ 

• existence of an active pr^ and 
support for blind and visually impaired students. 

. or documentation of intent to set up such 



• ability to provide a functional, accessible env 
ment for the use of the Kurzweii Reading 
Machine, with maximum hours of availability 

» willingness to promote use of the Kurzwejl R( 
ing Machine to blind and visually impaired 
students ^ ■■'^■\ 

» active program for assistance in post-study 
. employrnent placement for blind and visually 
impaired students 

' geognaphic dispersk>n . ^ 



iiiliiS/Mnivrstty 



A. Campua and surrounding area 



i> Location .Twin Cities Campus - Minne apolis and St. Paul. MM 
a. Surrounding community (mral. dty. (arming. Industrial, etc) 



City 



,(See enclosures J 




1. Total number ol students: 



Z Total num ber of blind or visuaily handicapped students enrolled in degr ee-granting Qiggrams: 
Ko. .1 on attached sheets.:) 220 , ^30 • | 230 | 



235 



3." Total number of blind or visually handicapped staff members: 



(See 172 on attached sheets.) 



80-90 



80-90 



80-90 



C. Campua library 



1. Hour^ available for uae by 



a. students and staff: 



122 hours per week 



b. otfier schools: 



122 hours per Week 



c. aJumni: 



122 hours per week 



d. public 



122 hours per week 



Z Computertadlitiesand/oruse^ofcornputers .(See ^3 on . attached sheets.) 



U Services for the 
Ilihd/Vlsually Impaired 




A^Doeayourcoiiege/univaraityauppiyaervica^^ ^ 

1. through a specific office or center? Yes i ___ _ 



2. through other student services? 



Yes 



B. Dw:rtbmymiir»tyie9 f«cilW»« for h«wdlcapp<td »aud«irt« 



(See #4-on attached-'sneets.-) 



1. Staff (riurnt>er. part- o r fuMrrw.aludemcy prof ess^^ Administrative (1 FTE) . 
■Counseling (5 1/4 RE). Special Student Assistance (3 1/.2-FTE). 
Clerical" (2" FTE). (FTE = Full time equivalent.)- ; , 

Mryicadurtna th« i«« t.thf#yr«; ^ppriai services p rovides .iob-seekir^g 



traininq-'tb Sr.ter^s\ed Students a nd techrtical.as^ to college- 

placement off ices wording with blind and yj-sually- impair ed studerits in , 

■ - 

integrated settings The total number of-blitid and visually 
handicapped students placed is npt>readily availabl^^ ' : 
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80 



, TOO J^s^c^^^yraw 



D« DMoribil tp^elfio ••rvlo«a and •qulpmant avallabU lb blind and vlaually haiMlioappoc 
stMdMta . • 



1. Equipment 



a. Braille whtars: ^Yes 



. b."^ Large print typowfltara; y^g . ^ 

g Closed'drcultenlargera; [^^q , ' • 

d> Special magnHlers; yes fAt many key locations.) 
/' 0. Optacon; No 

f. Kurzweil Reading Machine: [\q 



g. Other (please list); One braille computer printer, slow^speed 4-track 
tape- recorders; tactile maps', raised-line drawing equipmenti 
arid a Xerox enlarging copier, ■ 



2. 


Services ^ • ' , ■ > 


a. 


Readers: Yes (Supplementi.ng^staterservices, ) / . ' 


b. 


Training Programs; Yes ^Adapted to m^et special needs.) 


c. 


Braille transcribing: yes (Supplementing state services.) . 


d. 


Recording/ Yes (Supplementing state and national services,) 


e. 


Other (please list): i) Financial Aid: the University waives tuition foj; 


resident studentis who are legally blind ^nd coordinates financial 


aid with vocational rehabilitation funding, 2) Libraries .majntain 


(Continued - see. li'B on attached sheets,.) , 


3. 


Is recordeki or brailled material provided by^ _ ■ * ' 


a. 


pQ^pai services: y^^^ b. State sen/icee: Yes 


c. 


Salaried staff : yes Student volunteers; yes . . " 


6. 


Locai volunteers: Yes . Omer (please list^: . Computers 


1 . • ■ * • 

■ ■ / ■ 








Immm'c^ MachiiMi' would i£a' InoorfKH 



V^y^M f mIVo would bm a good looatlon for tho 

rtviloil Roodlfig MooblMi \ 



If the University of Minnesota 1s granted a Kurzwell Reading flachine, the Handi- 
.capped Resource Office would assume responsibility for coordinating its use. 

Management , The Kurzwell Reader would be located in Wilson' Library , which 
contains the library system's major book holdings and a wide variety of computers 
and computer terminals. Library staff who manage the reading rooms^Tor blind 
students would be responsible for training blind and visually-impaired* users' in the 
operation of the machine, maintaining a 'user schedule, and coordinating the machine's 
use with special reference and book retrieval services for handicapped students. 
Handicapped services, staff of the University , Computer Center would be responsible 
for technical consulting to maximize the machine*s effectiveness as an interactive 
terminal. In addition, UCC staff would provide training in the use of the machine 
to blind students In computer sciences and other programs involving computer inter- 
action* and they' would,, .on an individual bas^is, help students assess which interactive 
modes (speech output, enlarged visual display, or braille) provides .them with the 
most suitable learning and operating, options A sfaff member frpm both Wilson 
Library and the University Computer Center would be sent to Cambridge for training. 

Student Development . Information about the reading machine would bedisseminated 
through all usual channels: individual notices, notices placed j'n the handicapped 
resource guide, the student newspaper, prospective Student publications, and. 
newsletters ol^andicapp/ld service agencies and handicapped community organizatiohs , 

nseling and Information Offv^e would 



provide irjfiprmation on an individual basis to blind and visuall^^ impaired students, 
and they wbjild help, students, determine the role that the, Kurzwei,! Reader rould play 
in meeting their- special communication needs. In a similar manner, reac^ -.g 6nd 
study skills staff would work with learning disabled students to-assess the effective- 
ness of the reader as a compensatory aid for various information processing deficits. 
./ (Continued - see on attached sheets:) 



iundoratood and jfgraod tiM 

ivimlty rmcmMnq m Kurzw«ii Roading Machlno as a grant from Xarox 

irpbrailon wi^^^^^ ^. V :,:>V';^ 

• sand two staff p#op^^ Maaaaehmdlla fo^ training on ttia opara- 
tion of tha l^uraWail Rm on suparvlsfng a program 
and i^ining otharal 

• commit atafftima as raquirad to trai^^^^ 
tha lUM of tho Kuramfoll Rauad 

' In tha avaiit of staff ohiangaa 

^ parmit aceasa to iion»isttidf nt, blind and vlaually Impalrad parsons in tha local 
oommuhlty during timas whan tha Kurzwail Raading Machina ia noi ra^uirad 
for studant uaa ' 

\ • baar tha coat of sarvlcing tha KurzwailRaiKlihg Machina 
\ tha daSa of original Instaiiatlon (currant sarvica M 




Data; March. 10, 1982,,,. 



j,^®^.. 82; mm mm 



.Application for Kur7weiV Reading Machine Grant 

Attachment / 

1) . These figures are projections based on data obtained from a survey of 

student disabilities which the University conducted in the spring of 
1978 for the purpose of planning servites: and accommodations. 
Disability identification was based on student self-perception rather 
than. professional diagnosis. Although most of the students represented * 
by these figures possess mild or moderate visual Impairments, many, of 
them have conditions of such nature that they would benefit from the 
use of a reading machine* The University maintains an exact count of 
registered students who are certified as legally blind. These figures 
are as follows: ' . 

" ^ . Legally Blind Student Enrollment ' ' * 

1979^ 57 " ' :^ 

1980 .60 

. \ 1981 65 

1982, 72 (projected) 

2) Th^se figures are projections based on sample surveys of the 17,910 non- 
student employees of the University* Please consult the enclosures for 
Information on special employment programs. 

3) In Wilson Library (main library) there is a PDP-11/34 computer and five 
Apple computers/* Wilson also has a"^ remote job-entry station providing 
access to a large network including a Cyber 730, Cray IB, and Cyber 172. 
The University of Minnesota Computer Center maintains at Wilson Library 
nine interactive terminals to the"* Cyber 17-2. 

4) The University of Minnesota maintains an administrative office for handi- 
capped students and employees which provides '504 resource coordination, 
information arid referral services for students, staff,' and faculty, excess- 
cost funding to programs providing special centralized services, and 
assistance to handicapped persons in making resource arrangements and 
resolving legaT grievances. The University also maintains a disabled 
student counseliriq office which provides academic and personal counseling 
as$i1stance, financ1'al aid coordination, auxiliary aid s,erv1ces "including 
Interpreters and equipment loan, ciireer counseling and "placement assistance, 
and specialized r^eading and study skills instructionr In Sciition, key 

; student services Including orientation, physical plann transit 

services, health services, admissions, financial aid, student employment, 
the library system, and University Computer Center provide special 
programs and support systems enabling handica use . 

of their services in-integrated settings. vColl^ have 
designated handicapped stuclent^ coord in^ 

responsibility for ensuring t - 
reasonable cooper^ation with ;ac .adjustments and special assistance , 

wi th career d eye Topmentva^ Uni versi ty. pol icy cal 1 s for the 

acconinodation of:spec^ai^^ of academic adjustments 

on a flexible and vindj>>^dua^^^^ 
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5) 2) Libraries maintain reading rooms for blind stCidents and staff and provide . 
special orientation, reference, and book retrieval services. 3) The University 
Computer Center provides special services to blind and visually impaired 
'students learning compute? sciences br carrying out programming assignments. 
DIAL provides by telephone recording? of informational materials. 

6) One of the important g'oals of the Handicapped Student Program is to make 
available environmental modifications and on-location auxiliary aids that will 
increase the independence and integration of handicapped students. As a part 
of this. goal. University counselors help students develop personal, social, 
academic, technical, and other special skills students need in order to benefit 
fully from educational opportur\»ities provided in integrated settings. The 
KurzweiT Reader represents a breakthrough that can significantly recluce the 
dependence of handicapped students on personnel providing auxiliary aid 
services. At this pointin its. technical development, however, the reader can 
probably be used to best advantage if it is treated as' a tool of a student 

' development program whose objective is to help handicapped students develop ^ 
.skills "and strategies which will enable them to pursue their academic - 
professional goals wi'^th independence. 

Monitoring . The Handicapped Resource Office would create a speci-al committee to 
monitor and evaluate the arrangement^ for the Kurzwei'l Reader. Membership would 
include^ the handicapped student 'service coordinators from the library and ^ 
computer center, disabled student counselors, blind and visually impaired students 
staff, and faculty, handicapped.coordinators from colleges in close proximity to 
the Twin Cities Campus, and representatives from intereste;! organizations 
working wrth blind and visually impaired persons. Through the' Handicapped 
Resource Office", the comipittee would submits reports to the Handicapped .Admini- 
strative Steering Committee, a centraT committee cojnprised -of representatives 
from all vice presidential offices-and chaired by the vice president for student 
affairs, the senior officer responsible for. the administration and coordination 
. of harfclicapped student affairs. ^ v • 

Qualifications . There are a number'of reasons why the University of Minnesota's 
Twin Cities Campus would repre,sent a desirable location for a Kurzweil Reading 
Machine . ' 

1) The/Univer$i ty is major urban institution whose campus is 
situated at the center of a large metropolitan area with a 
STzeable blind community and a wide variety of active organizations 
that work with visually impaired persons. At present, there ^seems 
to be only one Kurzweil Reader in the area, and the agency that ^ 
owns it does not seem to be attive in promoting or training persons 
* in its use. 

0 

e 

.2) Because the University waives tuition for state residents who are 
legally blind and provides special services, the University has a 
higher than average number of qualified bli.nd students who are 
ihterested'pptential users of the Kurzweil Reader. 
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^ 3) Wilson Litrary.ls a modern building on the West Bank of the 

Mississippi, t,o*tal ly accessible, possessing advanced- technical ' 
- equipment and services, well equipped with handicapped parking, 
situated at the intersection of five major bus lines, and 
located within walking distance of several major handicapped 
apartment complexes. The University's Institute of Technology' 
with its computer sciences department and its comp^uter centers 
trains personnel for a nationally recognized center^ for computer 
industries. Both the library and the computer center have n(?wly 
iristituted programs .providing special assistance to blind and 
visually Impairerd, students. 

^ . ; v.. . 

A) The Handicapped, Resource Office has recently held discussions 

with handicapped student coordinators of St. Mary's Junior Coll'ege 
and Augsburg College. ."Both of these institutions have active' 
programs for bl ind ."students and campuses within easy walking 
distance of Wilson Library on the W^t Bank. Both lof the coordi- 
natprs expressed interest in referring blind students to Wilson 
' Library for training on any Kurzweil Reading Machine the University 
might acquire, there are a total of eighteen blind and visually 
inipaired students who might benefit from such a cooperative 
agreement. . ' 

•5) The Office for Student Affairs has considerable experience with 
how cost-effective use can be made of structural modifications 
and on-loca,tion. adaptive equipment through 5upporting such . 
arrangements with student development programs, 

6) Many University programs ''are major purchasers of Xerox products,' 
and for the last year, the Handicapped Resource Office has been 
exploring with local marketing representatives handicapped appli- 
cations, of technical ly advanced Xerox equipment (e.g ., the use 
of enlarging copi'er^ for the cost-effectiye large print repro- 
duction of tests, syllabi, and othe.r'material s, and the use of 
recently developed word processing 'equipment for the teaching 
of composition to quadriplegic and other students who hawe'manual 
or coordination impairments). 
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CHAPTER X 

ENGLISH-AS-A-SECOND LANGUAGE TUTORING 



Background s ^ . * 

The TRIO/Special Serviced program tutoi)lng component includes unique one- 
on-one English-As-a-SQcond Language tutoring primarily for -Asian students. 
This tutoring, arranged on an individual basis in the Reading/Writing Skills 
Center, gives beginning English students a rare opportunity to spend hours 
in face to face^ conversational English. * • 

First, a student meets with his qr her tutor to complete a learning contract 
which specifies weekly "meeting times and the student's ejducational goals for 
this individual study. The student remains with the same . tutor for the 
entire quarter, and receives one to two credits for an individual study 
class in' Oral Communication (GC 1469). Based on the individual need of a 
studpnt, tutors will aid them in comprehending and/or correcting their 
pronunciation, 'intonation, and speech patterns, and also to recognize these 
things in others'" speech. Video-tapings , readings, conversation, vocabulary 
exercises, and group discussibns with peers are used to aid the student in 
developing a more thorough knowledge of the English language. A total, of 
5jl students, received tutoring during the academic year. Eighty-five percent 
of the students were male, 15 percent female. 

Students met for one-half to one hour per week with their tutors to develop 
various pronunciation and listening skills. They also met for arraijged group 
'discussions wit]K peers in the cpurse to practice conversation in English. 
At the end of the quarter the students were required to write an evaluation 
of the tutoring and discussion sections. The data summarized here come 
from an analys^is of those evaluatipns. 

Activities ' 

Some of ' the specific activities included: 



• working on- individual sounds /tongue twisters 



• pronouncing idioms 



• exercises, for expanding vocabulary and conversatipn skills 



•working on voice volume 



• taping students 'SO they could hear themselves objectively 




• intonation practice 



• telling- stories and reading aloud with tutors correcting students 

• making lists of trouble words for definitions, pronunciation, and usage 

• studying' course interest related vocabulary 
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• con vera otions *• 

- one**to-one 

- group • ' 

- situational 

» ' * 

- walks on campus to discuss the sights 

■ ' - . \\ 

• role playing to learn vocabulary (i.e., buses, stores, school, et cetera) 

■ ' ' • ^' ' .* 

• watching TV .programs for practice in intonadion and vocabulary ("Sixty 
Minutes") " 

• listening to the radio for intonation and new vocabulary 

• discussing newspaper and magazine articles 

• keeping daily journals ' . , 

• video taking ^ o * 

• discussing aspects of American/Vietnamesie culture, ideologies , religions , 
and customs. - * . 

Course Grades •* . 

• Thirty-eight (81 percent) of the 47 students completing course evaluations 
received A*s in the c^ass. Six percent (6 percent) received S*s (pass on 

a pass/fail grading option); " , 

• Nine percent (9 percent) received B*s ^ . 

• Two percent (2 percent) received C*s , and 

• Only one student . (2 percent) received an N (unsatisfactory) / 
Tutors^ Response to the Students 

The tutors found their students to improve steadily and dramatically. They 
saw^an increased confidence in speaking. Tutors geneifally characterized 
their students as highly motivated, enthusiastic, diligent, conscientious, 
dedicated, with good attendance j always prepratred, and willing to work. ^ 

The few problems seem to arise in areas of hesitancy to speak (especially 
to native speakers), low voice volume, problems with intonation, and a few 
specific sounds.. On the whoi^^^e, these students wer^ a joy to teach. 

Student Response to the Courae 

In the narrative course evaluations, a majority of the students (55 percent) 
offered special thinks to their ^tutors for their teaching and helpfulness. 
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One student prnlaed his tutor and how she was able to help him thtough 
dlfflbulties because, "She knew my vulnerability." Forty percent of the 
students felt the course had helped them to gain confidence in speaking 
English, and IP percent of the students stated that the course helped a 
lot In general. One student heraldeB the person who designed the class. 

Many atudanta believed ' that their pronunciation had improved (36 percent) 
as well as their ability to distinguish mistakes that they made <11 percent), 
Othfers mentioned they liked the group discussions ' (36 percent), but some 
stjadents preferred the one-to-one tutoring' (4 percent). Finally, the 
students felt tWat the course was a good way to baring foreign students 
together to learn ,mor^ about American society. Becaupe of this, they felt 
the course should be more broadly introduced. . 

Tlie students themselves best summarize their feelings about taking part 
in this class ; 

^English. is the key to my studying and living in America." 

"1469 is .^Iso a place to lear;n, through learning the language, ^ 
about American life, attitudes, customs, and how to use the 
University resources," 

"The'groUp discussion of the course was very funny. Step-by- 
step the *^tutors and the students became friendly and we felt 
•free to discuss everything." 

"I learned the most from group discussion, because whe group 
has. about ten students so there are ten different id^a(s) 
to listen to." 

"Oh previous days I was very ashamed about my bad English; but 
with patience, my tutor* corrected my faults of pronunciation, 
my grammar problems, and misusing words." / 

"I was shy. and ashamed to speak English and now I can open my , . 
mouth to talk to the >\merican people." 

and one student wrote poetically: 

"I pronounce^words :"^etter and speak with a voice of confidence. 
' A miracle helps tb save my voice. 1469 helps me to speak 
stronger, louder, more exactly. The number '1469' sounds 
smoothly whenever I say it. I love this number, I love my 
tutor, Mr. Lyle, and I love myself . . . ." 

\ ' ■ 

rrom the final report by Phat Munh Luu ^ 
" ■ . *" titled- ; . "The Nobod> Knows" 

Conclusions ' 

In a large urban univarsity, where, students are often reduced to numbers 
and given misinformation upon misinformation about procedures, It Is 
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ISIgfati^ greeted with obvious enthusiasmT";' Students f f?:- 

|ii;kiS^Stu through the experd^nce.v : It represents a useful ■ ' 

^ technique for increasin non-native spe^ers * confidence in speaking a 
new language. The students are not tha^nly ones to benefit. Reading 
the student evaluations, one cannot he;£p but be charmed by the beauty that 
these students bring to the English language. 
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. . CHAPTER Xi- 
1981-82 TRIO/SPECIAL SERVICES STUDENTS: 
* SECOND YEAR . FOLLOW-UP STUDY- 



C 



Introductlou/Background 

The 1981-82 academic year was the second year of operation for the TRIO/ 
Special Services program. To further test the longer term effectiveness . 
of the TRIO program, the academic success of TRIO students continues to 
be monitored. The major questions of interest remain: "Did the students, 
stay in school?" and "How successful were they while not receiving special 
services?" ;^ 

Aftel: participating %n the program for their, freshman year, the 1981-82 
TRIO students received grades which were comparable to a low income control 
group (who did not receive special seryices) , even though they began sphoo'l 
with less developed basic skills> The TRIO GPA (Ns excluded) was 2. 78 
compared to the cont/rol group GPA of 2.61. In addition, TRIO students w^re 
moire likely to stay in school (Fall V81 to Spring / 82) than were the_coiitrol 
group (81 percen^t versus 72 percent respectively) . TRIO students also 
passed a higher proportion of credits than did the control group .(84 percent 
versus 70 percent respectively) /during the 1981-82 school year. 

This section takes a look at TRIO students, during their' second year at the 
University of Minnesota, both through transcripts and telephone contact. 
Some students continued to receive services during their second year 
'through TRIO. counseling and tutoring. 

- . ' ■ f ■ • 

Method - 

• . ^' ' , . ' ■ , ■ \ . ' ■ 

Subjects ifs 

The subjects of. this study . include the 1981-82 'TRIO/Special Services 
students and a low income control group randomly selected from TRIO- 
eligible students who did not receive special services. These students 
were broken down into four groups b^sed on services utilized: 

1) Integrated Course of ^tudy (.ICS) (N = 101) ] TRIO / 

2) Counseling students \^ * (N = 71) ] total 

3) Tutoring students . - ("N « 77) ] 249 

4) Control group students (N « 52) ' ''• " 

Procedure v ' . 

T. Telephone survey. 

M attempt was made .to contact as many TRIO and control group 
students as possible by telephone to ask the following basic 
qiipsfions (see Appendix, Telephone Follow-Up Survey) ; 



A) ■ Are you in school..now? If so, where? What kind of • ' 
institution? Do you plan to continue? 

B) If you are. not in school, why did you leave? 

C) Do you plan to return to school in the fall if you left 
for some reason other than graduation? 

D) What General College or University programs, services, 
courses, were most helpful to you during your time at the 
University? Least helpful? . 

E) What are your suggestions for improvement? Comments? . 
II, Academic Success 

■ The University's files were checked each quarter to record the 
following information: 

—-f— ^ ■ ■- - — — — '■ ~~- 7~~ ,' ,• , ' 

A) Registration status ' \_ 

B) Credits attempted (all) 

C) Credits receiving grade (A-N) • 

D) Credits; passed (A-Dy S) 

E) Course grades. ■■ - 

At the close of rthe 1981-82 academic year , this information was 
analyzed to determine: retention r^^^^ students in 

school) , gradev point ayerag^ (GPA,; 'two ways , with Ns excluded and 
Ns included, N = .0)^, 'and credit completion ratios (CCR1 = proportion , 
of credits receiving grades, CCR2= proportion of credits passed) • ' 
The calculation of these statistics is described in detail in 

Chapter IV. " 
Results , i* 

I. Telephone Survey * . 

A. Response to the survey . Overall , bnly 33 percent bf TRIO students 
and 12 percent control group' students were reached by phone (see v . 
Table XI-I) .; Because of the low response rate, . only the 
questioris concerning pro graW^^^ • 
Control group data are fnot aM^ 

. is- discussed in the section o^^ 

B. Summary " " - • . - ^: - . 

1-. When asked what GC or University programs, services , or^ . 
courses were most helpful to them during their time at the^ 
University: . . 

• ••' " ■ • ■ r-'.- y / - ■■ . 

• 50 students found counseling, advising, peer/advising, 
and the' HELP Xenter most helpful. * 



•15 students found Commanding English and the Reading/Writing 
Skills Center most helpful. 

• 15 students found •the GC tutoring helpful in the following 
areas: math , English , reading, psychology, and the tutors 
through the HELP Center. 

• 9 students mentioned the TRIO program as the most helpful 
, service. i 

• Courses cited as most helpful included: 

- business (17 students) 

- language/writing (13 students)" 

- math (5 students) 

- paralegal courses and advisors - 

- career p lanninijg'^ — ' ' ^ . • ■ ; — — ^ — ~ " ~ 

- survival seminar^ 

- biology 
. -GC classes- in general. 

• 3 students found Tom Casey of the HELP Center* s legal" services 
to be helpful. 

• Bev Stewart and Caroline Gilbert of the HELP Center were also, 
cited. 

When asked what GC or University programs , services or 
courses were least helpful to them during their time at the 
University*, students identified the fpilowing: 

Programs 

• financial aid 

• Reading/Writing Skilfs Center (had trouble getting he^) 
Courses 

• Literature /Short Stories 

• Survival Seminar 

Suggestions for Improvement ^ 

VAdvisors - heed be^er information about requirements , 
personalized help for baccalaureate programs. 

• Counselors - need to be more reliable and responsible, to be 
there; career planning sh9uld be promoted more. 



• Ins tructbrs- there should be an opportunity for students 
. to evaluate the instructor^; better communication, TA*s/ 

students - . 

. ■•<»«•' 

• Communication - transfer to other colleges should be more, 
streamlilied; more classes transferable; better dissemination 

I of information (concerning classes, programs, and jobs 
available) 

• HELP Center - more financial support for HELP Center, more 
.counselors. 

• Physical plant - keep GC cleaaer, less crowded. 

• Financial - more financial aid, lower tuition. ^ 

4. Comments --^ ~ 



"HELP Center staff are real pros. They really care. People 
should know that. They do a wonderful job.",. 

; "Overall, I *iD[; satisfied with GC and the teachers ." 

II. Academic Success 

V/ A. '■■Retention ' . ■ ■■ 

The total nundjer of students ehrolled:^^^^^ post-secondary schools 
; during the 1982-83 ac/ademic yea^^^ This 
number includes students enrplled in General College 
students who reported, as a part of the telephone survey , that they 
were enrolled in a post-secondary school. Still, this number prob'ably 
underestimates the. number of students stil! enrolled. Across groups, 
about 50 percent of the; students continued during the 1982-83 school 
year. There were no significaint differences between groups. 

B. Grade Point Average 

The quarterly and cumulative GPi^ are disp^^ XI-II. TRIO ; 

^ students; perfonned at^ a 
^ r significant difference) .;: The TRIO ■G&A (Nis ex^ 2.46 ; 

.compared to 2 . 43 for thie control group . The TRIO GPA (with Ns ; 
included) Us 2.05 compared tO' 1.90 for the control group. 

For 'a cumulative -U^ GPA is 

2.67 and the control 2.52. No ainalyses were perform on these data. 

. ' , ■ " ■' ■ •' ' ■.- ■ .p." , ■ '■ ' 

C. Credit Completion 

. ." ■ . ■ . . . ■ ■ 

Credit completion data for each group are presented in Table XI-III^ 
The control group received grades for 96 percent of the credits they ' 
attempted (CCRl) , with ICS Students at 92 percent, and Counseling and 
Tutoring students at 94 percent during the |82-*83 academic year. . , ■ 



93 



ICS students received passing grades for 74 percent of their 
credits. Counseling students passed 79 percent, and Tutoring; 
.atudents passed 84 percent for a TRIO total\of 78 percent, Thia- 
control group passed 76 percent of their credits, . 

TRIO students attempted a comparable number of credits during the 
academic year as the control group (attempted TRIO; 30.67^ control 
30,57) • However, TRIO students passed an average of one more 
credit per year (TRIO = 24.04 versus control = 23,03), 

After two years, TRIO students, on the average > have accumulated 
58,27 credits, or almost five more credits than the control group 
(53,39 credits for the control group) . 



D . Graduation Rates 



Graduation' rates are reported in Table XI- I, Five percent of the 
TRIO group received some type of degree compared to two percent 

-of-rthe-cdntrol-group — — ; 



Discussion 

Students contacted by phone were generally positive in their evaluation of 
services they had- received. The area they found most in need of improvement ' 
was academic advising and the limited number of tutors and counselors 
available,* . . \ 

In terms of. academic progreiss, the TRIO students continjue to hold a slight 
edge over the iviitially biBtter prepared control group. They are accumulating ^ 
more credits while maintaining comparable GPAs, credit completion, graduation, 
and retention rates, . , „ 

A. more complete picture will be available at the end of the 1983-84 academic 
year, including students registered in .other colleges at the Utiiversity of «^ 
Minnesota, 



TABLE XI-I 
Telephone Survey/Transcript Study 
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Number and percent of 1981-1982 TRIO students who were enrolled in Post-secondary. Schools 
during the. 198H983 academic year; Number of degrees received- 



ICS 



Counselirig^ 



Tutoring 



Control 
Group 



'•.',.■3 
TRIO Tbtdf 



, Total Students in 
■'prograni (N) 



101 



.115.. 



N contactied by phone 
I contaicted by phone 



34 



■:39 



22 



266; 



■•■'1 



Total.N Students enrolled 
kin/post-secondary schools 

1l9B2|83-';;:;'v:^^ • 

. % of students enrolled in 
., . post-secondary schools 



55 



5h% 



55 



487, ' 



36 



29 



5or 




■ i 71f 
::5iSa 




Degrees received' ' ' 

V' , ■■ 

. BA/BS/BAS/BGS : 

; aa: ■ ■■■ : 

Certificate, 
■ Total degrees 

Jl. of studehts receiving ' , 
i^4egrees^^ '/ ■■■/'. ■ , ' 



0 
2 

a 
2 



5 
5 

_2 
12 



0 . 


•0 


1 . . 


■ 1 


0 ' 




1' ' ■ 


■ 1 



a- 



n 



■■■,'■■■4 
. 521 




• : . : ^ TABLE XMI ■ ■ 

Mean Grade, Point' Avisrages (CPA) for 1981-82 TRIO' Students fo'r 1982-83 Academic 
Year; Calculated two ways, GPA-I, Ns excluded,, GPA-II, Ns included (N = 0) 



(1981-82) 



N of students ; 
ffiP^Ar-I-CNs-exciiidk)--" 
liA-Il (Ns ;inpiuded) 



|fliiterfJ of stu('ent& 
p5FA-Iv(K£ excluded) 
|g?Si(Ns, included) 



i®^Il!(Nsincludedr 



P82^83 -Cumulative 
tef^students;:. ■.■^ ■ 

pA^IT:;(Ns;:included) 



ICS 
(N^lOl) 



48 
2.10 



45 
2.47 
2.00 



39 



2.67 
2.01 



50 
, 2.52 
2.04 



Counseling 
(N=71) •.. , 



2.79 
2.17 



35 
2.56 
2.40 



31 
1.82 



44 

.^.60 
U5^ 



Tutoring 
(N=77) 



2.31 
1.91 



■ 25 
2.30 
2.12 



25 
2729 
1.99 



30 
2. 30 
2.00 



Control 
Group 
,(N-52) 



2.39 
1.73 



21 
2.40 

■■2.08 



18 
■2753- 
1.94 



28 
2.43 
1.90 



TRIO Total 
(N=249) 




,105 
2.3.9 
2.11 



95 
-2t45- 
1.94 



124 
2,46 
2.05 



pMluiilative (2 Years) 
N 'of students 
lGPArI::;(Ns excluded) 



; 5o: 

2.72 



■ -44 
2.60 



PlEstimate based on 
tell-point scale CPA) 



■ 30' 
2.81 



ml 



li- 
fe:. 

i o 





TABLE :XI-I-II- 



Mean Credit Completion Ratios (CCRl and CCR2) for 1981-82 
TRIO Students for, 1982-83 Academic Year and Cumulatively 



IFall N of students 

|ccR2 ; 

Ijtfcredits attempted 
||j;Teceived grade . 
'prpassed ": • 



ICS. 
(N=101) 



• .98 
. .82 
11.42 
11.21 
9.21 



Counseling 
N=71) 



.97 
.76 
12.25 
11.83 
9.30 



Tutoring 
(N=77) 



-29— 
.99 
.85 
12.76 
12.59 
10.83 



Control 
Group 
(N=52). 



.95 
.70 
13.39 
12.68 
9.38 



TRIO Total 
(N=249) 



117 
.98 
.80 

12.03 
11.76 
9.64 



N of students 



IGCRI 

^t'credits' attempted 
|X|rece'ived gf?der ~ 
lX.-pass'ed ' . • 



45 
.93 
.76 

11.11 
~10;36~ 
8.49 



lis.;: 



iSprlng . N of students 

pCRlv/:, \' . 

fecredits attempted 
fcxeceived grade . 
tep^sed- ■. 



39 
.85 
, .65 
11.44' 
9.72 
7.38 



IGumiilati ve '82- '83 

p — r • — 

iN^ of Students 



iCCRi 



Kredi^ attempted 
ixi^eceiwd^^grade 
gCpassed 



Cumulative (2Xears) 
|lp students; 
gtotal credits - 



, 50 
.92 
-.74 
29.88 
22.66 
22 .'24 



58.33 




35 

.95' 
.89 
12.20 

1175-4T 
.10.89 . 



31 
.90 
.71 
12.32 
11.13 
8.71 



44 
.94 

. .79 
29^52 
27.78: 
23;25 



.44. 
56.21 



25 
.88 
.82 
12.96 

~u:v44- 

10.60 



21 

. .98 
.95' 
12.14 

-H795- 

10.38: 



25 
, .93 
.84 
'.12.64 
11.76 
10.68 



18,': 
.7? 

12.56 
11.83 
9.17 



30 

:94 

,.84 

33.67 
33.50- 
28.20 



30 

61.26 



28' 
.96 
.76- 
30.57 
29.25 
23.03 



28 

53.39 



105 . 
.92 
• ,82 
11.91 
-&01. 

9.79 



m 



95 
.89 
.72 
12.04 
10.72 
8.68' 



m 



124 
.93 

...78 
30.67 
2'8.60 
24.04; 
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; y - \ CHAPTER XII 

1980-81 TRIO/SPECIAL SERVICES: THIRD YEAR FOLLOW-UP STUDY 



Introduction/Background 

The 1980-81 academic year was the first year of operation for the TRIO/ 
Special Services program at General College. Two hundred and forty-seven 
(247) students were served duri ng_tJhf apflHPTn^n year through an intj^grated 
course ot study, tutoring, and/or counseling. These students were retained 
at a rate of 84 percent (continuous registration) during their first year 
with a GPA (Ns excluded) of 2.79., compared to 68 percent, retention for a 
low income control group with a GPA ..of 2.88 (Read, 1981). 

During the following academic year, 50 percent of the TRIO students remained 
registered at General Colliage compared to 46 percent of the control group. 
The TRIO GPA (Ns excluded) was" 2.64 compared to 2.74 for the control group 7 
(Read, 1982). ' ' , 

This section details the third year rx GC for 'these sVudents'. 



Method 



Subjects 

The subjects of this studj^ include the 1980-81 TRIO/Special .Services 
students and a low income control .group randomly selected' from TRIOr 
eligible students who did not receive special services. -These 
students were broken down into four groups based on services utilized: 



1) Integrated Course of Study (ICS) (N=63) 

2) Counseling students (N=88) 

3) Tutoring students ' (N=96) 

4) ' Control group students (N=59) 

Procedure ^ ~ 

The University files were checked each quarter to record the following ' 
information: / - 

"_'.''■.•■■"■'■/■ ■■ . ■ • . . ■ ... '.. 

1) Registration status. 

2) Credit^ attempted^ (all) ' . • 

3) Credits receiving grade (A-N) 

4) Credits passed (/a-D, S) 

5) Course grades / 

At th'e close of the 1982-83 academic year, this information was analyzed 
to determine: retention rates (percent of students in school), grade 
point average (GPA, two vays , with Ns excluded and Nx included, N=0), 
and credit completion ratios (CgRl = proportion of credits receiving 
grades, CCR2 =; proportion of credits passed). The calculation -of these 
statistics is described in detail, in Chapter IV. 
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Limitations of the Data 

A recent study of General College transfer patterns shows that by the 
end of their second, year, 23 pefrcent of all General Gollege students have 
transferred to another academic unit within the University of Minnesota. 
The students Included In this. section represent only General College 
students. ,No attempts will be made to »gehe^ illze from these data. They 
are provldedNLnstead as a profile of General College students who have 
parvtlcipated In Special Services as compared to studeots who did not 
participate in TRIO. 

Results 1982-83 ; ' 

"Retention Rates 



The number and 'percent of-7l980-81- students-enrolied-in~ General- College 
during the 1982-83 academic year are displayed in Table XII-I., , ^ 

Twenty-five (25) percent of the TRIO students and 19 percent of the 
control group students enrolled at GC during the 1982-83 academic 
year. A very, small number of TRIO and control group students have 
completed degrees (see Table XII-I) . . .-^ 

■ GPA , 

The CPAs (with and without-Ns) are presented in Table XII-IIV 

■ . ■ x - ' ■ " : /: ;•. \ 

Of the students remaining at GC,* control group students received 
higher CPAs during.^ the 1982-83 year than' TRIO students (2.96 control 
versus 2i..40 TRIO, Ns excluded, and 2.42 control versus 1.81 TRIO, . 
Ns included). Overall, howeiver, TRIO students had' a higher cumulative 
GPA than control group students (2.66 TRIO versus 2.46 control on an 
11 point scale). / 

Credit Completion ^ " 

TRIO s*tudents completed slightly fewer credits than control group 
students duftng the 1982-83 iacademic year and a comparable number 
cumulatively (81.64 total control credits versus 79.64 total TRIO 
credits). These figures are displayed in Table Xll-III. 

Discussion « , / ; 

It appears that,on..the whole, for students remaining registered at GC, 
TRIO students are making similar to slightly better progress toward their 
degrees as are the control group students. ' . 

A more' accurate picturie of progress will be Included in a cross-college 
summary of TRIO students during the final report for the TRIO Special 
Services program 1983-84. 
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TABLE Xn-I;.. 



: Number and Percent of 1980-81 TRIO Students | : • 
Enrolled in General College During the 1982-83 Academic Year 

Number of Degrees Received 
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TABLE XII-II - 

» ■ > 

Mean Grade Point Average (GPA) for 1980-81 TRIO Students Enrolled in 
General College for 1982-83 Academic Year and Cumulatively. Calculated 
two ways: GPA I = Ns excluded, GPA II * Ns included (N=0).' 
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TABLE XII-IIi: 



i;;,: . Mean Credit Cqippletlpn Ratl(JS (CCRl and CCR2) for 1980-81 TRIO Students 

• for 19|5(?83. Academic Year and Cumulatively 
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" CHAPTER XIII 
CONCLUSIONS.. AND RECOMMENDATIONS 

■ ■ .' .' ' ■ • ' ' . ^ ■ ■ . ^ ■ ' 

.Discussion/Conclusions^ . 

This y (Bar a pronounced pattern emerged when looking at student outcomes. 
On all measures^^pf:^aQaderaic success, the! students receiving general iutoring 
and English-as-a^second l^gqage--tutorin a t a higher level than 

atuderits receiving counseling or participating in the Integrated Course of 

:■ -Study,;.- . \ ' ■ 

Interpretation of these rdiffe;rences in performs is difficult for several ^ 
: reasons First , differences existed between these groups ...prior to enrolling 
in ai>i^ special programs; :Man^ in the ICS and Counseling groups are 

3^ngle parents or students struggling with life situations which prohibit ^ 
them from taking large ^crldit loads. The' ESL students represent a different 
^cultural group, ;^pr±marily Asian students, and many exhibit extremely high 
personal motivation. Students who seek out special tutoring for themselves 
bay^be very different from students; who seek ,th6 kind of support offered 
' through special classes or counseling. Secondly, the needs of these^g 
and barriers to their success may also vary. Focusing on the differences 
both' prior to and after participating 'in the program may actually cloud the 
real issue of ^dei:ermining ""EKe effectiveness of the program. One question that 
can never *be ^swered is how successful the TRIO students Vould" have been if 
they had not participated in the program, for bettter or foT worse. 

It i^ helpful instead to examine the program components closely tO; find which 
of thenr. contribute the most and "^theX least to the program^ s sutcess. After 
scrutinizing" thp data; t]jUB followin^--r6commendations are made. 



r; Re c ommend a t i ons 



1; Identify screening procedures to ensure that, students receiving services 
are "those mpst likely to benefit.* ^ • 

^ ' . . ^ : V' { : - y. ' 

2; Consider -options/enhancements ta ICS, arid -Counseling components due to 

the less -effective result^ pro'duce'd in these, areas. Or. investigate 
' motivational or life situations which may result in^less successful 
academic careers. Instigate closer follow-up of these students, r 

3, Continue to use and expand: _ ■\- . 

, - ESL tutoring and general ^tutoring ^ . 

. - psycJtolbgy of Personal Effectiveness and other transitional courses. ; 
4; Expand the use of innovative- instructional-methods" where appropriate. 
5. Increase foilow-up on second, third, and fourth y^ar students . . 



' - using peer Counselors assigned to contact students^ 

,IY ' * * - tracking of student grades across the University.. 



6. Monitor.Summer institute students during the academic year. 



m 
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?• Monitor students receiving special tutoring for the physically 
handicapped and learning disabled, 

8, A clearly written program description and program objectives should 
be made available to students. 



Thank you for yoiir time. Any questions or comments concerning this 
evaluation should be' directed to: 



Sherry Read 
General College 
University of Minnesota 
106 Nicholson Hall 
216"Pillebury Drive S,E. 
Mnneapolis , MN 55455 
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Forms Used to Collect Data Used 
in the Evaluation 




YOU MUST TURN xN THIS FORM AT WINDOW 20 AT THE TIME OF YOUR REGISTRATION. 

Special Services Reporting Form 



GenQra^L College Is required to collect the following Information In order to 
qualify for Special federal funding. This Information Is confidential and will 
not be reported to any other office within the University. • 



Last Name (Please Print) , . First Name /Student I.D. No, 

1. Year In college (check one) 

1) Freshman 2) Sophomore 3). Junior - 4) Senior 

2. Are you financially self supporting? (check one) 
_ 1) Yes ^ 2) No , 

'3. Tptal number of people In your, family (Include yourself). If you are self- 
supporting, include the number of people you support. If you are supported by 
parents, include the total number of people in the family supported by your 

parents, (check one) ^ " 

* ■ • , ■ ' . ' *" ■ ■ 

1 ^ 2..- 3 4 5 ...^ 6 7 ; 9 or more 

4. Total yearly family income ( gross) > Do npt' include AFDC, Social Security, child 
support i Veterans benefits, housing assistance, or student financial aid. (check < 



1) Less .than $6,999 




12) $17,000 




17,999 


23) 


$28,000 




28,999 


2) 


$7,000 


- 7,999 




13) 


18,000 




18,999 


24) 


29,000 




29,999 


3) 


8,000 


- 8,999 
-"9,9^9 




14) 


.19,000 




19,999 


25) 


30,000 




30,999 


A) 


9,000 




15) 


20,000 




20,999 


26) 


31,000 




31,999 


-5) 


10,000 


-ilO,999 




16) 


21,000 




21,999 


27) 


32,000 




32,999 


6) 


11,000 


- 11,999 




17) 


22,000 




22,999 


28) 


33,000 




33,9*99 


_ 7) 


12,000 


- 12,999 




18) 


23,000 




23,999 


29) 


34,000 




3^,999 


8) 


13,000 


- 13,999 




19) 


24,000 




24,999 


30) 


^35,000 




35,999 


9) 


14,000 


- 14,999' 




20) 


25,000 




25,999 


31) 


36,000 




36,999 


10) 


15,000 


-15,999 




21) 


26,000 




26,999 


32) 


37,000 


or more 


11) 


16,000 


- 16,999- 




22) 


27,000 




27,999 











5. Are- you receiving financial aid? (check one) 
^ 1) Yes . "•■ 2) No 

6. Do you have a physical, emotional or learning disability?, (check one) 

1) Yes (specify) \. ' ' ' ' 2) No 

If yes, what services do you need because of your disability? (specify) ^ 



7. Did either your -mother o£ father receive>a four-year degree from a college or 
11^* . university? (check one) ^ . >r 

1 Yes 2) No. 



.(11-82) . 



Y 
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TRIO Program Exit Review 



Name ■ I-D- No. 



Survival Seminar Instructor ' Quartei: Entering 

Quarter Leaving 

Reason for Leaving: 

\ 1) Satisfactory academic progress 

• 2) Transfer to another university or college (specify) 



3) Graduated 

4) Insufficient financial aid 

5) Entered armed forces 

6) Personal reasons , 

7) Health ^l' 

8) Death 

9) Academic dismissal (from school) 

10) Administrative dismissal (from school) 

11) Continued participation unprofitable 

12) Other (specify) " 



Immediate plans: 



J • 



Still in school: 

Yes No 

Utilized counseling prior to leaving? 




Name 



TRIO/Speclal Services 
Program Utilization Summary 



Last 
I.D. Number 



First 



M.I. 



Service Group 



I. Services Utilized 



1) Services for physically disabled 

2) Services for students ^of limited 
English-speaking ability 

3) Student orientation 

4) Individual counseling 

5) Group counseling 

6) College re-entrance counseling 
for dropouts / ' 

7) Tutoring 

8) Classroom instruction in basic skills 

9) Cultural enrichment activities . 

10) Referrals to health, employment, 
housing, and legal agencies and 
resources - ^ 



Number 
of Times 
Utilized 



Total 
Duration 
In Hours 
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1) NAME: 



Uniyersity (tof Minnesota, General College 
TRIO/ Special 'S^^ 

Telephone Follow-Up Survey 
1983 



/ 



Last 

PHONE NUMBER: 

^ / 



Area Number 
Code 

2). STUDENT I.D. NUMBER: 



/ 



First 



MI 



Group Student I.D. Number 
Code 



m. 



3) Have you been or are you now a, student at the University of Minnesota 
during the 1982-83 year? ' ' 

.. \ ' 

a) Yes, day school Colliege . ^ 



Quarters F W S 

!>-„■ '.: ■ (circle as many as iapply) 



b) Yes, Extension 

c ) No 

4) Were you a student during the 1982^^3 school year at any other post- 
secondary institution? 



a) Yes. Natue of Institution 

b) No 



5) If yes, type of institution: 

__a) Community college (2-year) 



b ) College or university (4-year) 

^ ^c) Vocational-technical school 

^d) 

■__e) Not applicable 




Telephone Follow-Up 1982-83 ^ ' -2- 

■ ■ ■ ' • , • ■ ' : \ . ■ ' ' , ; , ' 

6) If you have noit returned to the University of Minnesota, what were your 
reasons for lieavlng? (Check one only ,) 

a) transfer to another university or college 

b) graduated. 

c) insufficient financial aid 

d) entered armed forces 

" . ^e) personal reasons 

f) health • 

^g) death r 

h) academic dismissal (from school) 

^i)" administrative dismissal (from school) 

) continued participation unprofitable 

Jc) parenting (day care) . ' ^ ^ 

1) other (specify) ■ / 



m) not applicable 



7) If you did not return to the University of Minnesota, did you utilize 
counseling prior to leaving? (Check one,) 



J a) - Yes 



b) No 



' ^ ^c) Not applicable 

8) Do you plan^to return to the General College, University of Minnesota, 
during the 1983--84 academic year? - 

' a) Yes 



h) No / 

c) Can* t answer 



9) If you will not be attending the University of Minnesota next year, what 
are your reasons for not returning? . \ ; 

a ) transfer to another university or college 

h) graduated - . • ' 
• . c ) insufficient financial aid 
d/ entered armed forces ^ 

' e ) personal reasons '•■ ^ 

f) health , - " . ■ ■ 



Telephone Pollow-Up 1982-83 

9) Continued • • 

,g) death 

h ) academic dismissal (from school) 

^ 1) adtnlnlBtratlye dismissal (from school) 

J) continued participation unprofitable 

jc) parenting (day care) 

' ^1) other (specify) ■ ^ 



-3- 



to ) not applicable ^ 

10) If you will not be attending the University of Minnesota, do you plan , to 
' attend another post-secondary Institution (not previously mentioned)?-^ 



^a) . Yes, Nafoe of Institution 

b) No 

j:) Can' t answer ; 

11) If 'yes, type of^lnstltutlon: - — 

a ) Community college (2-year) 

b) College or .university (4-year) 



^c) Vocational-technical school 

. d) I 

e) Not applicable 

12) Since you left the University, what have you\^en doing? (Check as many 
as apply.) 

a ) Working 

* b) Student ; 

* . ^c) Unemployed 

^d) Seeking employment 

e )» . Parenting 
/ f ) Other (specify) _____ 
g) Not applicable 




Telephone Follow-Up 1982-83 



13) What GC or University programs > services , or bourses were most helpful 
to you during your time at the University?' Be specific* 



14) What GC or University programs, services, or courses were least helpful 
to you during your time at the University? Be specific. 



15) Suggestions for improvement. 



16) Additional comments. 



I. 



ATTITUDE INVENTORY 



This invwtory Includeii questions concerning the vay you view yourself and 
others. There are no right or wrong answers. Please answer each question 
as quickly and honestly as It Is possible to answer. Circle only one 
response per question. 

Student I.D. No. Student Name (Last, First; Middle Initial) 



1. How often do you have 
the ^feellng there Is 

• nothing you can do 
well? 

2. How often do you feel 
that you have hand- 
led yourself well at 
a social gathering? 

How often do you 
worry about whether 
other people like to 
be with you? 

4. How often do you feel 
self-conscious? 



ERlCi 



How confident do you 
feel that some day thd 
people you know will 
look up to you and 
respect you? ' 

Do you ever feel so 
discouraged with your- 
self that you wonder 
whether anything Is 
worthwhile?' 



7. In general, how con- 
fident do you feel 
about your » ^ 
abilities? 

8. Do you ever think 
that you are a 
worthless ' 
individual? ' 

9. How of ten do you 

-^—have^the feeling that 
you can do every- 
- thing well? 



(circle one for each question) 



very 
oEten 



1 

practi- 
cally 
never 

1 

very 
often 



1 

very 
often 



2 

^ fairly 
often 



2 

once In 
a great 
while 

2 

fairly 
often 



1 

very un- 

confl- 

dent 



1 

very 
often 



2 

fairly 
often 



2 

fairly 
uncon- 
fident 



2 

fairly 
often 



2 

fairly 
uncon- uncon- 
fident fident 



1 

very 



3 

some-* 
times 



some-* 
times 



3 

some- 
times 



3 

some- 
times 



, 3 
some- 
times 



.3 
some- 
times 



3 

some- 
times 



1 

very 
often 



2 

fairly 
often 



1 2 ^ 

practi- once^n_ 



cally 
never 



a great 
^ while 



3 

some-, 
times 



3 

some- 
°tlmes 



4 

once in 
a great 
while 

4 

fairly 
often 



4 

once in 
a great 
while 

4 

once in 
a great 
while 

4 

fairly 
confi- 
dent 



4 

once in 
a great 
while 



5 

practi- 
cally 
never ^ 



very 
often 



5 

]Jracti- 

cally 

never 

5 

practi- 
cally 
never 



very 

confident 



5 

practi- 
cally 
never 



-•- -4 

fairly 

confi- 

'dent 

once In 
a great 
while 



4 

fairly 
*of ten 



5 - 

very 

confi- 
dent 

5 

practi- 
cally 
never. 



5 

very 
often 




(circle one £or each question) 



10* How, often are you 
troubled with 
shyness? 



very fairly 
often often 



3 

some- 
times 



once In 
a great 
while 



11. How Comfortable are 
you when starting a 
' conversatio.n with 
people whom you don* t 
know? , 



1 

very 
uncom- 
fort- 
able 



fairly 
uncom*- 
fort- 
able 



3^ 
avet- 

age 



fairly 

comfor" 

table 



12. How sure of yourself 
do you feel when 
among strangers? 



very \ failly 
unsure unsure 



3 

aver- 
age 



fai?ly 
sure 



13. When you speak In a 
claWs discussion » 
how /sure of yourself 
do you feel? ^ 

14. Hoii often do you feel 
interior to most of 
the people you know? 

15. HoV confident are you 
that your success in 
ypiir future job or 
cjareer is assured? . 



1 2 
very fairly 

unsure unsure 



1 

very 
often 



fairly 
often 



1^ 2 
very un- fairly 



confi- 
dent 



uncon- 
fident 



3 

aver- 
age 



3 

some-* 
times 



3 

some- 
times 



, A 
fairly 

sure 



4 , 
once in 

a great 

while 



4 

fairly 
confi- 
dent / 



16. Vpen you have to talk 
lln front of a class 
iv a group of people, 
your own age » how 
afraid or worried do 
you usually feel? 



i 

very 
^afraid 



fiairly 
afraid 



3 

aver- 
age 



fairly 
una- 
fraid 



17. When you talk in front| 
of a class or a group 
of people your own 
age, how pleased are 
, you with your 
performance? 



1 

very 
dis- 



f airly 
dis- 



pleased pleased 



3 

aver- 
age 



4 

fairly 
pleased 



18* How often do you 
' feel that you 
dislike yourself ? 



19. How much do you worry 
about how well you, 
get along with • *- * 
others? 




3 

some- 
times 



3 

some- 
times 



once in 
a great 
while 



once in 
a great 
while 



} 



General College 
Retention Programa 

Individual Reglatratlon Record 



/ 



Last Name 



First Name 



J 

Inlt. 



Attended Summer Institute? 



Yes 
No 



I Refislstered for Special Program? I 



Yes 
No 



If yes , (check one) 



Cotamandlng English 
PEP I (American Indian) 
Pep II (Chlcano) 
Pep III (Black) 

TRIO Integrated Course of Study 



TRIO Office Use Only 



General College Placement Program Scores \ 



Reading (RPT) 
Writing (WEEPT) 
Math; 

Whole Numbers 
Arithmetic Total ^ 
Algebra 



/ A J- 

I ^ 

__ / JO.JL 
__ / J. 

/ 2 0 



Quarter T^iken 



/ 

SP,FA Year 
WI,SU • 



13,6 



Student I.D. No. 



' 'General College TRIO Program 
■Student Satisfaction Survey 

*t ■ 

' I.-,, 

Student Name - - 



Last (please print) 



First 



The following questions focus on your opinions about the TRIO Program. Please circle one number for each statement 
'to indicate the extent to which you agree or.disagree with it ' , ; ■ 



0 



1. The TRIO Program.helped me ,to stay in school, 

2, I have more, confidence^in myself' as a student now than V ' 
• ' 'did last fall as a .result of, the TRIO' Program. • i' \ 

<'3. The TRIO staff .has :ik beenWery supportive of me iii my 
efforts as ',a' student. ! . ' . ■ , * 

4, The TRIO staiff .has .been.accessible to me when I needed help,; 

'■.I v.... 1. . " ' ■ . ■; . "a ■ ■ . ■ . " , 

. 'My skills in organization have not improved this, year from , 
being in" the'IRIO Program,"' 

' , ' • ' , - • . ,., 

6;. :;The >M0 .Itogram :has^ me to lake career plans , 

^ 7, : My- iong-tSnge planning skills have improved this year as a 
result of participating in the TRIO Program, 

8. Overall', rai satisfied with the TRIO Program. 

9, 'I would not . recommend the ,program',to friends and relatives, . 

< '10,. I was more 'motivat^d'^to'. continuejchool when last' 

IliilpialiliilM 

^',^;,*ll,( , Because' of thetllOifrp'gramK'ivai 

financial' aid,' 'daycare;' and 




strongly ;;. strongly 

disagree disagree agree . agree , agree 



1 



;l 
1 

'1 
1 

1 
1 

1. 



J' 



2 
2 
2 



3 



,3 
3 
3 



4 

4 
4 

4 
4' 



'iiv:;;':'? 



5: 



:1 



IS 




Student' Satisfaction Survey: , Additional Questions 



1. What courses,, programs, or services have been most helpful to you at the' University (be specific)? 



2. What courses, programs, or services have been leasf helpful to you at the University (be 



3/' Do. you have any . ideas f ori I)rogram? 



4, Additional' comments. 



■<yt. 



"0 

JC 



